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ABSTRACT 


This study was undertaken to determine what rela- 
tionships existed between selected situational, personal, 
aid es OnOLOso1 one Locneracteristics tom. principalsvand.« (1) 
their performance role as indicated by the amount of time 
bheyespend, On Gvarious activities, “and (2) ‘their preferred 
roles as shown by the judged significance they attach to 
these various activities. Also, the investigation attempted 
to determine any relationship that might exist between the 
principal's preferred role and his performance role for 
Gveryacategory iancludedwintthe study. ~Thendata was de- 
rived from the 707 principals who participated ina larger 
study which solicited responses from all Alberta principals 


ine T9662 


Chi square tests were used to find what contingencies 
existed between the various characteristics of principals 
and the individual activities which formed a part of their 
overall duties as a principal. Kruskal Wallis tests were 
used to determine the relationships between the 1) perfor- 
mance, and 2) the preferred role profiles and the. selected 
Glaracteristics of principals. The Spearmants Rho renk 
correlation technique was used to determine the extent of 
correlation existing between the performance and preferred 


DLOriIweseror each, of the: categories included in the study. 
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While the results of the tests showed no significant 
sled Semeiiaes between any of the overall role profiles and 
the se leeGecdsenaracteristics, Certain stop liveant -contin-— 
gencies were found between some individual activities and 
the various categories investigated. Generally, less 
highly trained principals, less experienced principals, 
principals less active in the Council on School Adminis- 
CGoation,sprincipals of smaller sized schools, and principals 
of schools with lower grade levels reported spending signi- 
ficantly more time and attaching more importance to the 
accel Viley *OL “teaching bigcces than did all other categories 
Greprincipalls. “VAliso, "in vVaddition to the categories of 
principals specified above, senior high school principals 
showed a significant degree of correlation between their 


perhormence and preferred roles. 
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CHAPTER. 


INTRODUCTION 


The principalship may be considered a key adminis- 
trative position in any educational system. Consequently, 
the elements of which it’ is composed are worthy of the 
attention of educators in ‘genéralio’In spite of “its isignifi- 
Ganee;, stite ome rncipalis=rolevhas “not beentclearly defined, 
and little is known about how variations in situational — 
factors =crom= school to 'school “and :fromotime to time ‘aktfect 
this “soles Situational factors are ofinterest "to practic= 
ing administrators who are concerned about their own effec- 
tiveness in relation to the school and the students in 
their charge. These administrators legitimately wonder 
which of the numerous tasks which they might perform 
promises to be the most significant one for their situation 
and which appears to be the least significant. This study 
investigated relationships which may be useful in the 
further analysis of problems associated with the role of 


PPLACIpal. 


The general purposes of this study were (1) to 
examine selected” activities cf principals <iny order tor deter— 


mine what differences, if any,. exist between varying types 


and Sizes of schools within which principals render service, 
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2 
and (2) to examine the relationship of these same activities 
to selected Professional tcharacteristics of principals. It 
was assumed that principals who possess certain character- 
istics and who work in a specific type and size of school 
devote varying amounts of time to some selected activities 
in the performance of their duties but are relatively more 
consistent in devoting time to other selected activities 
than principals working in different "sizges*’and types of 
schools. Moreover, it was assumed that these principals 
attribute varying amounts of significance to some selected 
activites but “are relatively more consistent in attributing 
Significance to other selected activities. 

Accordingly, it was expected that the situational 
factors of school size and type as well as some personal 
and professional characteristics are related to some 
selected “activities. which are included in’ the principal's 
Kole eeinvouter Words, “ie was “anticipated “that certam 
activities are described as more important and are accorded 
more Significance than other activities according to 
pselected personal Vand professional’ characteristics Of 
Peincipals and according to schools which ere classi ted 


in selected ways. 


The following sub-problems were therefore investi- 


gated: 
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1. Is the number of hours per week spent on the 
various activities of principals related to such variables 
aoe oChOOl sew SCHON type, SCnoOl district type, -the 
eCenm oO ile principal svactivity in the atfairs of his 
professional association, i.e., the Council on. School 
Administration, the extent:-of the principal's administrative 
PLepe terion, the total, emoune of, the principal’ sseducational 
preparation, the number of years of experience as a principal, 


and the total number of years of educational experience? 


2. Is the judged significance which principals 
attach to their various activities related to such variables 
Ase ecnogl size school type, —schood district type, the extent 
Cfeiive pti ncmapalS paniwicipaLion. inthe arfairs, of his 
professional association, the extent of the principal's 
administrative preparation, the total amount of the prin- 
GCipal's educational preparation, the number:-of years of 
experience as a principal, and the total number of years of 


educational experience? 


TMPORTANCE OF THE, SLUDY, 


It has: been noted. that, prior approaches to <he dev- 


elopment.ol the, principe lship sare ret hensiuns pruc lured and 
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clearly conceived image. of the principalship--a comprehensive 


COMneept ol the tasks which the principal is required) to 
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perform. "+ Much force is added to this argument by virtue 
of Ane Face ether mMoreelhanw one dSrinitronser sehe rolerot 
the principalship in Alberta does indeed exist. Enns states: 


».--one could assess the appropriateness of 
the tasks being performed by principals in 
Pervtvoulac schooler mOnelimicqht say ore that 
there is mo one’ role of the principal, but 
rather many different roles, depending upon 
thevei ze “ane kind of school, the kindof 
community, thetkind of “staffiyvand the kind 
of resources. Thus when we speak of the 
changing role*+of the erincipal, “itpaisyreally 
NO Ete FrOle when aScachanging. It is the 
school which is different and we are saying 
Cherie «coles.or prancipeal. of ones kind of 
school is different from the role of ithe 
prancipal in another.* 


5 


apo Nes Continues to state that: 


If the role has not changed very much, then 
we must attempt to define it more clearly. 
One way of doing so is to examine the kinds 
of tasks_to be performed in specific sit- 
uations. 


Mecthner, cle 'poOssibidi ty of discrepancies existing 
between the actual time spent on various activities and 


their perceived significance is a matter which continues to 


boa! 


tLawrence W. Downey, "The Skills of an Effective 
Peracipalw, lhe Canatian Admenietra lor, 1 (Wecember, ogi y 
11-12. 7 i 


aoe Enns, "The Principalship: An Overview and a 
Perspective," in The Principal vand Educatione leChange;, one 
Maklos and F. Ho Farquhar, (éditors), The 1966 Leadership 
Course for School Principals, The Universuly of Albewea, 
Banontom, 19665 pp. 24: 
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5 
plague principals who are interested in improving the effect- 
iveness CES ChSioMperrormance: \lIn his *study of 'the! duties of 
Principals and vice=principalis; Fenské observed inconsisten- 
cies between the tasks principals actually performed and the 


ones they reported they would like to perform. * 


In recent years the size of schools has generally 
been increasing and the atmosphere which pervades many 
PUPCLtaAGSeiOols appsars-tosLoster:= change (and mmnovation:; it 
is also likely that the administrative function within 
these schools ‘has changed. Changes in the purposes, size, 
and structure may have been accompanied by modifications in 
tiewroles Gf the participants, as well. The attempt to iden- 
tify and to interpret the variations which may have been 


thus induced into the actual and perceived roles of the 


Peincipalimay, indicate tactons that*can’ be modified or 





controlled to improve the overall effectiveness of role 


performance. 


DEFINITION OF TERMS 


AGtivities Ol Principals 


ACHIV CLES Of: principals refer tothe vaces: performed 


Sei a Fenske, “Administrative Ditwes ct \Brancipais 
ane Vice-Principals in an Alberta School Division” “Cunpub— 
lished Master's thesis, The University of Abberta, Edmonton, 
NE ie) ar hag Oar le eae 
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6 
bye thet principal throughout his working weeksinitthe fulgili- 
ment of his assumed responsibilities and duties. Each 
activity consumes time and is considered to have a degree 


of importance which varies with the individual principal. 


ROlewoOee che Principal 

Ene eOlo, Ofvthe principal 1s, the sum total iof all the 
activities within the scope “of his responsibilities, a 
Specliic activity is includecwin the robe regarditess of the 
amount of time devoted to it or the degree of significance 


Secached -EG Ltt 





c 


The performance role of t 


1 Fics 
| 


he principals consists of 
the actual activities carried on by him throughout his work 
week. This role is reflected in terms of hours per week 
Spent on each of Lhe individual activities included in the 


Crincipal ato les 


Principal's Pretérred Role 

The preferred role of the principal consists of the 
patterns of Audgedesigniticance that. evolves™ irom thie extent 
touwhichi het attaches \importance’ to -thesindividual *ecuivities 


tmcluded in his role. 


Judged Significance 


Judged “Sionificance meters to therdegres of importance 
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LIMITATIONS, ASSUMPTIONS AND» DELIMITATIONS 


Delimitations 

This study includes the 707 respondents who com- 
pleted the 1967-Research Project Questionnaire on the 
Alberta Principalship.* The scope of the thesis is defined 


by the items included in this questionnaire. 


Assumptions 





In order to use the data gathered in the Research 
Project on the Alberta Principalship, it was necessary to 
assume the following: 

1. The questionnaire designed for the above research 
project provides valid and reliable measures of all the 


VaLrlableseuncerrconsideration. 


2. The fourteen activities identified in the 


questionnaire together form a sufficiently complete picture 


! 


*This instrument was designed by E. Miklos Depart— 
ment of Educational pay Wi aaa The University of 
Alberta, to gather data for a research project about Lhe 
Alberta Principalship and was sponsored by the Council on 
School Administration, Alberta Teachers' Association. It 
Was administered in 1967 and was transferred to’ IBM cards 
PrLoo to the undertaking cf this study. 
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Clube principal's responsibilities to form a reliable: de- 


“1 


Seripelonrorm his role. 


3. The principal is an adequate "reporter" for 


describing his actual and perceived roles. 


Limitations 

ThetmejoL Limitarcionsiwhiecnh may affect this study 
are: 

1. The questionnaire which formed the source of the 


data has not been tested for reliability. 


ye Tne Leck of imbernal ‘consistency in. the 
questionnaire and external inconsistency in the principals 


t L 


responses may, give a distorted picture of the data. 


3. The questions used to assess the principals' 
roles may neglect some areas which are significant in 
describing the roles. 

4, Principals who attach the same degree of signif- 


LCance, tO VanLous aCkLIVities May reporE at ditierentiy. 
ORGANIZATION OF THE THESIS 


1 


The present chapter includes an introduction to the 
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9 
DBOD eta Statements Ore rhe problem, definitions, delimita- 
tions, assumptions, and limitations. The remainder of -the 
study is organized as follows: Chapter II deals with the 
theoretical framework and related literature; Chapter III 
explains the instrumentation and data collection; Chapter 
IV covers the analysis of the data, Chapter V discusses 


a a 


the results of the analysis of the hypotheses, summarizes 
Ebenrinodings, sand idealsdwith their timphicatrzons ror 


agin useracors.ang utunmcher mesearch,: 
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GHARTER Li 
THEORETICAL FRAMEWORK 


As described earlier in the statement of the signifi- 

CancevOr) this yseudy, the role.of the principal in Alberta 

is performed in numerous ways. As a result of a changing 
scene in education, a new role definition is emerging and 

is gradually supplanting the traditional one. Moreover, 
Pole perrormance In the principalship may in fact vary 

from ec ool to school asthe type or size of school, or 

even the personal attributes Gf eaclt Srincipal, vary. in 


this chapter the traditional and the emerging role of the 
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and perception in administration is discussed; finally, the 
questions which form the core of this study are posed, 


followed by the hypotheses that were developed from them. 


THE PRINCIPALSHIP IN ALBERTA 


A change has been taking place in the principalship 
over the last twenty years or so which, as Downey suggested 
some years ago, may not have as yet completely run its 
course: 

Thoughpindeed, many principals continue toa 

eperate in the old tradition, a new image of 

the. principal is emerging=—-an image thar 


Places “Che principal -inver relations eso 
the school as whole, as the superintendent 





A 


LSecOncleraistrict wor ac, the teacher is 
~ to the classroom. 


Onmiies baste ot these remarks, it can be concluded 
theta te conception of the traditional role of the princi- 
pal is different from the conception held padaee Formerly, 
the principal was regarded as a head teacher who was fre- 
Cienely@appointed on ther basis of his ability fo meet the 
community's expectations of the 'good' teacher worth re- 
Calming in the, community. But Assis pt receiving his 
Hnegherecdesignation, the traditional principal still contin- 
Ged teaching for a.large part of his, time, but assumed the 


anced responsibility for “organization and rout: 


Mie Coote ton Lrom tne cCraditional role’-to the 


acu 


FA 


modern one is still in progress as is indicated by the 
Listes Wie Voome OL Che routine and clerical functions still 
remain . . . there is more emphasis on supervisory activi- 
ties."° Cheal, Melsness and Reeves explain the delay in 
progress may be due to two reasons: that the responsibil- 
Pete saendecuties OL principalship “are partly governed r by 
laws) and cequlations” some of which may be out of date; and 
> .tLaweence .W. Downey ,."The-Ski lis fof an Bifective 


Poministeator,. the (Canadian Administrator; Vols 1p eNG. 3 


(December, 1961), p. IL. vf 





eae E. Cheal, Harold ¢C. Melsness and Arthur W. 
Peeves; Bducational Administration: The Role “of “the “Veacher 
(Toronce: MacMilban Company), 1962, pész242, 
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that the responsibilities and duties should "be governed by 
the aes tae of good administrative oreeterte te anne reer 
lies the inference that the emerging role of principal is 
HOU Ve es WrCemyuUuncerstood as it could be by principals 
themselves because they appear to be hampered in part by 
outmoded restrictions and in part by a lack of competence 


in executing the known techniques of sound administration. 


ther schools itself) asa formal’ organi zatron,;, has 
been undergoing change through recent years as a result of 
the pressures emerging in a society that is also undergoing 
change. Heightened desires for more and higher quality 
education have led to an increase in the curricular offering 
ano, EO longer wetention Of students. It has also led to 
larger, more comfortable and more centralized school plants. 
Moreover, it has enabled the inclusion of additional 
educational services such as, for example, guidance, library 


and audio-visual assistance. 


Because of the effects of change upon the formal 
Cuoemizarion, Or the. school with its subsequent influence 
Meer 2he OrKincipals® role, and because of Kelabively-recem: 
developments in the study of educational administration, a 
generally acceptable theory about the duties of the imei 


haseayet-to be developed... Such.a framework for viewing sche 
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13 
functions associated with the role of principal would be 
desirable; the difficulties encountered with the existing 
ones are Clearly summarized by Campbell, Corbally and 


Ramseyer when they say: 


Thevtaskvapproech to adminastration is) not 
characterized by any highly developed theory. 
ae best, ithe organization ofthe )tasks into 
operational areas 2s°a taxonomy: This 
classification, however, brings a certain 
order to the field which will prove useful 
EOpbarhe student andi. practitioner otlbadman= 
LStrabtion. 


The same authors then set out the six categories which they 
i) 

think represent a convenient grouping of administrative 
Gaskss. /Sschool—community relatLonships, curriculum. and 
instruction, pupil personnel, staff personnel, physical 

seu a ee , ; eeiNeeag se ae 
facilities, and finance and business management. Although . 
all six of these are descriptive of administration at the 
Schicot aqistrrct level, certainly the first five of them 


generally cover the major task areas of the principal as 


well. 


Another writer, Griffiths, developed a similar frame- 
work in a job description of the principalship after drawing 
the Conclusion that Cifkrerent pene acerca such as those 
Of an elementary school and a high school, basicaldy ditrered 


merely in degrée and not. in kind. He setjout the functions 


Ronalave: Campbell) Johneb. Corbalty and Jonnm A. 
Ramseyer, Introduction to Educational Administration (Boston: 
piivneana Bacon, 1966) pw 9G: 

6 
Dpto 
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of the principalship within four broad areas of responsibil- 
ity as follows: the functions under improving the education- 
al program are operation of the existing program, evaluation, 
and revision; the functions under selecting and developing 
personnel are selection and dismissal, personnel policies, 
personnel relationships, orientation and in-service growth, 
and pupil personnel problems, the functions under working 


wath thevcommnity are knowing the community, participating 





Me MeomMNuUni ty pant lcipatiom an the. school ,siand) anter- 


preting the school; the functions under managing the school 


are organizing the staff, determining needs, use and main- 


tenance of facilities, and keeping records. 


The same writer enlarged this job description by 
including an explanation of the three basic types of skills 


required by the principal under each function: technical 


. . a ¢ 8 
Skills e iuman Skills, and conceptual skills. TS 


Griffiths holds high expectations for the principal who ‘can 
fulfill the requirements of this job description and indi- 
Cane apehis) witehs bus concludime statement that, "only fulby 


prepared, competent administrators should be expected to 


hand le ve ipeimeipalship hat carries the above job. description."? 


 Sgeeesl EB. GrLiifitchs, and others, Organizing cehoole 


fOr Bifective Education (Danville, TPillinovwss The Interstate 
Printers Jond) Publishers) L962) pipe eld zee Se 
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ihe chird approach to developingua framework for 
viewing Tne wenerging concept onthe principalship Gis based § 
UPen ts fourm component specific skills as first identified 
by Rhee and later’ elucidated by Downey andr py Reeves. ~* 
Bhe skills which correspond othe specific roles are: 
technical-managerial, human-managerial, technical-education- 
al, and conceptual skills. The technical-managerial skills 
cover such aspects as class schedules, supplies; equipment, 
buildings and finances; the human-managerial skills are 
those which help the principal work effectively with people,. 
to stimulate their efforts and to encourage their talents; 
the technical-educational skills refer to general competence 
im tie various- fields of education, Such! as ‘curriculum, 
learning methods, and programming; and the conceptual 
skills enable the principal to view the organization as a 


pS 
whole and sense the need for reinforcements or change. 


While the three foregoing frameworks seem more like 
Haconomues than luke theories of aditinistrative Puncctions#® 
they are nonetheless a purposeful way of bringing the tasks 


Cmepcinceipals ainto sharper Tocwus<) However; form ‘Cie. purpose 


ere lie Kato ae GO kideL Ss. Gt. am RE Pect ve om oe seme 
tous: Harvard Educational Review, Wintec; 23955. 





ss ; 
Lawrence We sDOWNeys,. COMIC Ite. les 


acne W. Reeves, "Trends in Canadian School Adminis— 


tration: ‘Ihe Canadian Administrator; Volo 2e7 No. al 


(erover, 1962) op. 2. 
i ee ee Weed 2ro-s 
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16 
Oto —wengethe pOsitionor, the principal it may be better to 
select an alternative perspective. . One such perspective is 


based on role theory. 
ROLE THEORY IN ADMINISTRATION 


Cemireals to cae theme of mole theory4an administration 
is the assumption that the administrator's behavior is gov- 
@rpoc. by his perception of his role, and further, «that his 


experiences and his situation influence his perception. 


Role theory purports to explain the behavior of 


persons in social systems in terms of the perceived expecta- 


trons held for their position, relative to other pos@tions 


and in terms of their personal environments. According to 
Lonsdale, an organization is a social system "made up of 


DeOple who Occupy various ‘positions’ in vertical (hierar- 


nil4 


enwecal)pand Norizontal relatvonships to each’ other. The 


way people in these positions behave is affected by the way 
they think they are expected to behave. The sum of all the 
expectations applied to the incumbent of a position becomes 


the role associated with that position. Sln a Similar view, 


Sarbin ‘asserts that “asrole is a patterned sequence of 
oe CROCE aa et : : 
14 i chard C. Lonsdale, “Maintaining ene Organ zation 


LieDynanic Equilibrium”, Behavioral Science and Educational 
Pit ni Ssereat ign, ppd  1l42-177/ wee The: 63a Yearsook of, ene 


NaetonalsSociety tom the Study of Education, Pare If (Chicago: 
Universiuy of Chicags ‘Press, 1964), 9. 249. 
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Lez 
learned actions or deeds performed by a person In°an inter- 
action Sieuaion Therefore, four basic ideas are central 
eOecere theory 10 general. These are that (a) individuals 
(ietimsecia! Jocatvons i (c) behave with reference to: (dy) ex- 
pectations, /® Consequenuly, it tS attempn to explain 
Compiex human behavior, role theory draws its basic units 
From ecne social sciences of anthropology, sociology and 
psychology. This is asserted by Sarbin when he states that, 
Hehemsroad conceptual Units of the theory are ‘role’; the 
UVeeE OL Culture: “position” the tmit of “society! “and: “self'= 


; : 1 
the unit of personariny re! 


These units have been combined 
in a particularly useful model for viewing role theory which 
was developed by Getzels and Guba. This model contains two 
major dimensions: the nomothetic dimension which reflects 

the roles and expectations that will fulfill the goals of 

the institution; and the idiographic dimension which refers 
to the personalities and need-dispositions of the individuals 
within the system. 1° Getzels and Guba postulate that the 


behavior of individuals within the system is a function of 


the role and personality dimensions. 


tevrReeSarbany. YROLé; Theory”) qbandbooe of ‘SecuaL 


Psychology, Vol. 1, Gardner Lindzey, (editor), Cambridge: 


Addison-Wesley, 1956) hp... 225s 
aoe Gross, W.. S. Ward and W. A, McBRachern, Explor=— 








ations in” Role Analysis (New York: John Wiley and’ Sons; 
OS ee mel 1 
17a 
BO Seb W. -Getzels and ES "G. Guba, "Social Behavior 
and the Administrative Process", The School Review, Gao 
CLoS ie be. a2 i 
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NOMOTHETIC DIMENSION 





IAS eLeicion = ROle —____.. Expectations 
Social Observed 
System Behavior 

es 

Individual —__—-»- Personality —+-Need-Disposition 


IDIOGRAPHIC DIMENSION 
ELGURE <1 


GEE4CEDe =eGUBA SOCIAL SYSTEM - MODEL 


Thevportion of the! individual's behavior which is 
attributable to one dimension or the other will vary from 


Pebe One COsperson) and’ fromesatuation £o shtuation:. 


PERCEPT LON 


Roles theory, mpartucudarly that aspect sof Lt which 
deals with perception, offers insight into the way in which 
principals attach varying degrees of significance to their 
various activities. Principals "see" certain expectations 
held by the reference groups around them which affect the 
Manner in which they set priorities upon their various 
tasks. They seem to have a certain need-disposition which 
must be reconciled with these expectations as they assign 
each activity Lts order Of importance: in) cheureview. in 
Sachin sidetinition of ity, perceptionMas Seéhneas | ..t 2 ean 


organized response of a person tora stimulus in a social 
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meg . . . . . 
context, ' Meny MWe ers.invadmMinistrabiong support) the 


premise Pha tepercephion ae an amportant. ftactorsanfluencang 
Dbehavior.» Miklos holds it is fairly evidentethat (the: be- 
HevtorsOr an individual issinfiluenced by his: own: perceptions 
of his role expectations.7? And Griffiths; cencurs by 


arguing that the administrator's perception of his environ- 


ae 


Denteicoetieskeyetactor in his.behavior: And in like 


Gaston, Ennssnolmes..out that; "Perceptions are not simple, 
_ accurate reproductions of objective reality. .Rather, they 


are usually distorted, colored, incomplete, and highly sub- 


n 22 


1 


jective versions of reality. The relationship perception 


bears to administrative role theory is succinctly summarized 
by Morin when he states: 


The behavior Of patie incividual principal, 
therefore will be predisposed by his own 
concept, or perception, of his role, based 
in part on his perception of the expecta- 
bionsshelarcor bis ¢posisbion by reference 
Groups, In’ pert upon his perception ‘of “the 
formal, written requirements of his position, 
aude im pare upon his desire to qratity his 
own pattern of need-dispositions, which is 
at all times influencing his perceptions.“ 


eee Ott). OO. CLs ye)! 220% 


Baewikioe, Role Theory an Administration, ) ihe 
Canadian Administrator, Vol. ,T1L, No.2 (November, 1.9.6 2) Boe 

2tnaniel Eo Griffiths, “Perceptions its Relation jos 
Maministration: ~ (New Vork?*Unaversity Council on EGucatron= 
al Administration), p. 1 (Mimeographed) cited by LH. Moran, 
EMiePrinerpal “Ss Perception of His*Role”” (unpubiished Master = 
Piesis, University OfV Alberta, —mdmonton, 1964) Fp. 23. 


at Enns,.'"Perception in the Study of Admingstraticon | 


Mie Canadian Adminastrpater , Viol W., Wes Boy Meme. L6G yee. 
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Li. oH. Morin, “Role Perception and Principals,” The 
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TE would appear, from’ the! preceding sections: that 
Wieehen the position of principal is viewed from the clearly 
Pes -Uletedstheorytolterolestor whether it is viewed from 
the taxonomy based on a task approach to administration, 
tne Cota picture os thesprinespal"s function” histpercep= 
Clon lend his»performance ist.atubest a-matter whichpisuneither 
described satisfactorily nor understood completely. There- 
.fore, it was. the purpose of this study to probe deeper into 
the behavior of the principal with a view to examining 
and (Comparing «<hiseactualsperformancesas,hei reports it with 
ive epreterred sperrormance, ii Order to increase our under— 


Standing ofthe nature of administration in schools today. 
HYPOTHESES 


The transition which is taking place in the role of 
Principal endathevchancing patternsyof school. organization 
associated with it have been discussed; role theory in 
administration and the influence of perception as a deter- 
Minant of behavior have been developed above. The perfor- 
Hance LOLeror. the, principal assdefined, by. the,tiame he spends 
on his various activities andthe preferred role:is defined 
by the degree of importance which-he attaches to his. various 
activities-, (This leads to'’the’ two main questions which 
formed focal -pointshof ¢thic: study: ~(4) bbeseaghupon the time 
epent on the various activities of principals, “does the 


“Ole Gh Cheap inci palivarystromyschoolyLorsehool ? and 
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(2) based upon the judged significance of ‘the various activ—- 
2ttes Of principals, does the preferred role of principal 


Varbyercom scnooll! to scnool? 


The following hypotheses were developed to test for 
signet icant variations in the actual role of the principal 
and in his preferred role. 


lt. The number of hours per week which 
principals spend’ on"various activities 
and the judged significance which 
principals attach to them are signi- 
ficantly related to the size of the 
school within which they work. 


2. The number of hours per week which 
principals spend on various activities 
and the judged significance which 
principals attach to them are signi- 
ficantly related to the type of school 
in which they work. 


3. The number of hours per week which 
principals spend on various activities 
and the judged significance which 
Prinetpals attacn’to-them-are signi 
ficantly related to the type of school 
destruc he withane which theys work: 


4, The number of hours per week which 
principals spend on’ various activities 
and the judged significance which 
principals attach to them are signi- 
ficantly related to the extent to which 
they participate in activities sponsored 
by the Alberta TeacherS Association's 
Council GreSchool Admini stration, 


5. The number of hours per week which 
principals spend on various activities - 
and the judged significance which 
principals attach to them are signi- 
ficantly related to the extent of their 
‘administrative preparation. 


6. The number of hours per week which prin- 
Cipals spend on various activities and 
the judged significance which principals 
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22 
attach to “zhemvare significantly. related 
: EO, Ene amount of their total educational 
preparation. 
7. The number of hours per week which 
principals spend on various activities 
and the judged significance which principals 
attach EO them are significantly related 
to their years of administrative exper- 
ience. 
8. The number of hours per week which principals 
spend on various activities and the judged 
Significance which principals attach to 


them are significantly related to their 
total years of educational experience. 


Tie ecw Om tocine oe important questions dealt with 
by the eight hypotheses above, a third major question is 
POsceO LoOreanalysis; in thas study. This 
what contingencies exist between (1) the degree of role 
congruence, i.e., the congruence of principals’ performance 
roles with preferred roles, and (2) various school, personal 


and professional characteristics. 


For convenience in dealing with all three salient 
Questions in che analysis chapter of this thesis, each Of the 
hypotheses above has been restated as three null sub-hypoth- 
esis, To illustrate this, the example of the first hyeoth— 
esis is shown below: 

School Size 
Hypothesis: Wl.) sis Peniee. of hours per week which 


principals ‘spénd on Various activities 16 not svgniticantly 


toleteo to the size of the school, am. which they wonuk, 
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Hypothesis 12 athe judged significance which 


PEiIncipels@attach tor the Various activities" is not signifi-= 


Canglyerelated toethe size ot school in which they work. 


Hypothesis 1.3. ING Significant correlation exists 
between the actual role and the preferred role of principals 


within any of the categories representing school size. 


It is expected that an analysis of the eight sets of 
three sub-hypotheses for the variables under examination is 
mecessery in iordéer to''generate ‘an adequateiset of results 
that may yield useful insights into the nature of the 


pEerncipalship in Alberta schools. 
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INSTRUMENTATION AND DATA COLLECTION 
THE INSTRUMENT 


The data which have been analyzed in this*study. were 
derived from part of a questionnaire prepared for a larger 
study. The fiullequestfonnaire consisted. of lOSmatems in 
eleven sections... The first nine sections of the instrument 
were directed toward various aspects of the principal's 
role while the last two sections were designed to collect 
Scnool and personal information about the principal. 

The first two sections in their entirety and eight 
Peemoer com Lie aastMiwo Sections OF the quéestionharre 
provided (the source of data used in ‘thissstudy..%Section A, 
consisting of fourteen items, solicited information regarding 
the amounts of time principals spend upon the activities 
under examination. Section B contains the same items as 
the first section withthe exception that) here, principals 
were asked to indicate the degree of significance they 
attributed-to the fourteen activities described in the 


section. Eight items were selécted from the last two sections, 





Uwand K, in order to provide Ehe predictor Vvaruebies waicn 
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EAS. 
Bhepresearaher wished to use: -These four sections are re- 


produced Min Appendix A... "Two .examplés of “the test items used 


are as follows: 


SECTION A ACTIVITIES: TIME DEMANDS 


Please use the following key to indicate on the answer sheet 
how many hours per week on the average that you devote to 
exe Of wene cacemut tes SMisted béelows< Since: itheslistdisiinet 
exmauiserve, the total amount of time is not assumed to be 
aipaccurate sindication, of tthe «total amountof, Lime which 

you devote to your work. 








(eis) None or no time: (2) Lease sthan ain nour: 
(3) One or ae newes: (4) Three to five hours; 
15) More “than fave hours. 
1. Meeting with the students ind and in groups 
Zeng guidance, advisory, or dis ourposes. 
EG LON BS ACTIVI Lhe. oS EGNIPTCGANCE 


Please use the key which follows to indicate on the answer 
sheet how important or how significant you consider each of 
the wnollLowing activi ties; to) be: in your general duties) as a 
Digikietoalmor: your particular school. 


(a) of extreme importance; 

(5) of considerable importance; 

(233) of moderate importance; 

(4) Of LUtile importance; 

(5) On No. Ampex tance “om not applicable. 


5. Meeting with students. individually and in groups for 
guidance, advisory, or idisciplainany purposes. 


THE SAMPLE 


Questionnaires were distributed: to.all pripeipals an 
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mioertea. According to a list provided by the Department of 


Education the number contacted was 127g. Ofethe 7/07 qucs— 


tionnaires returned, 613° principals gave complete responses 


EQuall tie items used’ in’ this tetudy end thetremaining 94 


principals gave responses to most of the items used. 


The schools in the sample were classified according 


Eomsi ze, type, and type of district, as shown in Table 1. 


Based Oonesi vey, smallesehools accounted for abowk, 30% of 


the group; medium schools made up about 40% of the group; 


and large schools made up 


Basedvon thel grade 
avOuLy 32 a.Werevelementary 


Oeaces Tethuough LX; about 


aboout 292 ‘or ther group. 


ae ene ae ears ‘ 
ikevye die ame aa ea ea 


SchooLs* 2bawe 


18% contained grades I through 


rc 


oe On ra Only about 5s were junior high, schools; 


about 5% were junior-senior high schools; and about 6% 


included grades IX through XII. 


The schools in the sample represented various types 
SE oenoolscretrices: Approximately 253 0f the Schools 
belonged to school divisions; another,’ 25% of Ulemebetonged 
to counties; about 30% of them were classed as city public 


schools; about 11% were classed as city R.C. separate 





4List of Operating 


Gvechools in Alberta, 
Bavication, Edmonton, Alber 


ta, December, 1966. 


Department of 
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LABLE, i. 
SCHOOLS IN THE SAMPLE CLASSIFIED ACCORDING 


TO SilAn, “iYPE “OP “GRADES INCLUDED: AND 
eer OF Dio tRicT 





Caaracreristics Number Percent 


Scnool "Size 





Small (1-9 teachers) 212 7930.2. 0% 
Medium (10-19 teachers) 284 AOL 
Large (20 or more teachers) 204 28.8 
No response 7 a0) 

Fowa |. TOT LOO. 03 


Grades Included 


Type 1 (grades I-VI) 225 el 
Type 2 (grades I-IX) 22 Bie 
tyoews (grades I-xX 1) aS INS WZ 
iyvpena (Gredes Vil=ixX) 36 Sie 
Ivpers (grades VilH-xXTL) 38 504 
Type 6 (grades IX-XII) 45 Cad 
No response 22 Ps ee 

Total TO 100 36 

Type of District 

Type A (Division) ay BDC 
Type B (County) LTS Piet 
type Ee (Crty Public) GA? COrO 
iypes De(CItye RC. Separate 76 10.8 
Type: E (Town Public) ce 1.6 
Type F (Town R5C. Separate) 22 Sioa 
type GG (Rural Public) 5 Ony7. 
ivoewn tRucal RC. Separate) 6 Os 
Pope = (Onners ) Tie LES 
No response nace beeen 

Monee at TO, LOOr 0 








*Private, Protestant, Separate, Federal Government and 
MEemSo LLeaced. 
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28 
eciooVe,gneerly 12 were’ rural public schools; again; nearly 
1% were rural R.C. Separate schools; and, approximately 12 
accounted for all the private, Protestant, Separate, con- 


solidated and Federal Government schools. 


The principals in the sample were classified accord- 
img tomtherr participation in the Council on School Admin- 
ioerationt; ~their-length of formal administrative prepara-— 
tion, their total professional and academic preparation, 
[Weie length Or experience as a principal, and,their total 


exper lence in edication;,.as shown in lables Il-and IIT. 


Based on their See eeeien in CSA activities over 
Ene) previous two years, about 33% ofvythe principals did not 
participate.in the affairs of the CSA (many, perhaps, were 
not even members), about 23% participated in one activity, 
BDOULA ly s Perticipace, in two, about 122 participated in 


iL 


Eieee,, andsabout 16° participated in four or more. 


With regard to the length of formal administrative 


c 


preparation, about 542 of the principals had, nonewse all, 
soout 303 hac some courses, and about 15% had at Lleastca 


diploma in administration. 


— *The Council on School Administration is one of a 
number Of “Specialist councils, of the Alberta Teachers’ 
Association. Its main function is to provice opportunities 
for members to engage in professional activities related to 
their educational specialty, i.e. school administration. 
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PRINCIPALS CLASSIFIED ACCORDING TO 
PROFESSIONAL CHARACTERISTICS 





number percent 
Participation in CSA 
No participation 232 By rele 
In TONe acer VEty eZ 22.8 
MU ewoRactuva CLES «° 1a) he as) 
PppthirecGactayvities*: 84 Pelle) 
In four or more activities TEES) Eee 
Total | 707 100.0 
Length of Administrative Preparation 
No preparation 384 - 5A. 3 
Some courses ZO) 2951 
Diploma or Degree 108 LBS yee! 
No response 5 ed Re 
LOD. 0 


TOta t TOF 


Length of Professional and Academic Preparation 


Less than 4 years 140 
AQvyecersebut Vess than 5: years’ 239 
> Years but less than 6 years 150 


Givecars or nore Leg 
No response ) 
Total EO 
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DA Eee 


PRINCIPALS CLASSIFIED ACCORDING TO 
EXPERIENCE IN EDUCATION 











Gheraecteris ties ; Number Percent 











Length of Experience as Principal 


3 years or less 7 186 25 u8 
4 to. 9 -years ee 31.4 
10 toe 15 years 149 poe 
13 years or more 139 EON 
No response aes ee 

Tota 707 1007510 


Total Experience in Education 


8 years or.less 17k Pe Role 
oF toll G6 years 149 Ziel 
17 to’ 24 years dese) Dia d 
ZO REOLSZVears 1S ctl! 
33 years or more 104 i) 
No response Jigs) ale 


Total LO kes LOGO 
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Pmopmwithesegard to the totalsamount of academic -and 
professional Preperation, 202 of the prinelpals»had less 
Bhan shour years; about:134% chad at..Least,four years but less 
Ean erive; eb0utse leshad.at, leastyiive years but sess than 


Six; and about 24% had at least six years or more. 


On. the basis or principalship experience, about 26% 
of the principals had three years or less;. about 31% had four 
to nine years experience; about 21%. had ten to fifteen years 


experience spond 20 suhadmehirteen@or more igeAnd onethe ybasis 


GihweeCba ly educetiona Lbiexspertence, about £7S.0f the prinerpals 
cr ee f £ 

had eight years or less; about 21% had nine to sixteen 

years; about 27% had seventeen to twenty-four years; about 


iisehiad twenty-Live to thirty-two years; and 153 had thirty-— 


three yeales .oe more. 
METHOD OF ANALYSIS 


Aweiive POIineeLakvert-type. sca ke was sused by sthe 
Deiacipals toOwindicate (their responses. to, each ofathesitens 
imesections A and B.ef the questionnaire. _Suchsavscalesis 
ordinal in character and it permits the categorization and 
f¥ank-ordering, of ‘the information yielded by ites nStatiseical 
methods were chosen from the non-parametric set of tests in 


order to make appropriate use of the information gathered 


by the instrument. 
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SW 
topene analyer:s’oG che data ‘the first step. was to 
apply Chi square tests to the item by item responses of the 
principals, who were classified according to the selected 
Gategosies or cach predictor variable). Because the: sample 
was large, the researcher assumed that an alpha level of 
-O1 provided a suitable decision point beyond which the 


null hypotheses should be rejected. 


In preparation for the next step, mean scores on 
items for various categories were. determined. These were 
vot ? 
Eheymean scone svas given by al l*iot the princiipa enincluded 


in each of the selected categories for all of the predictor 


Variables examined. 


The next step in the analysis was to apply the 
Kruskal-Wallis’ téchnique to the: overall responses to all the 
items taken collectively in order to test for independence 
among the groups of principals who were classified according 
towthe selected categories of each predictor variable. » This 
ws a technique well suited to ithe use of ordinal measures. 
Appropriately, the applicatiom ofs:thils. techiaque: Sequires 
the rank-ordering,of all the:mean, scores “in each) category 
iTitonme si ngléviseries,.andysubs;ecting, the mesuLeingwseries Of 
Hanks Co various statbsbicaliteses thal’ are capepics o6 


identifying the possible relationships existing among the 


te idney Siegel, Nom Parametric Statastics Lor the 


Behavioral Sciences, McGraw-Hill, Toronto, 1956, p. 184. 
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categories. 


In the case of the responses which indicated the 
hours per week devoted to the activities of aeiins tae the 
rank-orders were arranged so that the highest mean score 
was ranked first, the next highest was ranked second, and so 
on. But, in the case of the responses indicating the judged 
Significance devoted to the activities of principals, the 
rank-orders were arranged so that the lowest mean score 
was ranked first, the second lowest was ranked second, and 
so on. It was necessary: to do this because the scoring 
scale for section A was weighted opposite to that used in 


SeculoneeeOLte the, instrument. 


Next, the ranks were summed for each category within 
each variable studied. And finally, the Kruskal-Wallis test 
was applied in each case to determine whether these sums of 
ranks were so different that they were not likely to have 
been drawn as samples from the same population. The alpha 
level for the Kruskal-Wallis "H" tests was set at the .01 
level of confidence. Where the results of the Kruskal-Wallis 
technique showed no significant differences among the 
categories tested, then the Kendall's-W technique was 
applied in) order to reveal the extent of concordance among 


the selected categories. 


Some additional information concerning the relation- 
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34 
ships between the time spent on the activities of principals 
and the judged significance of these was found by the use 
Orethe Spearman's rho Pat ee eee ere | On technique.’ -Correla— 
tion results which are significant at the .01 level of 
confidence are reported; and results which are close to this 


Nevel OL Silonificance are recorded in the appropriate tables. 













~ , ft 7 i ad - ale af ne ae 7 Th A 
_ ed Tw ; 7 rm ee 


7 7 
_ ' Wh int: cast se: ‘iin G > eer S ied 


| = ‘ 
_ 

yee 

ita) See ae ee : 


ay 


ta ; q mt 
“Ad, cy te i} ri ~ wy tl awi » a ’ wh : 4 GQ? 3 ‘ 


j i 
wi f oe, Cae OTe oa <A. a * nile rl » ee Ate 


— ) aie i 1a Zieh! oT OTA. 


eect he ire a 


Cra a Ly 


ANALY SIS OF (HE DATA 


im the earlier chapters the problem was presented 
and discussed, and the methods and instruments used in this 
Pedy Were COeseribed. le -isithe purpose of this chapter 
eO Give an overview of the total sample and the statistical 
BecUl eo lot Testing whe weight predictor categories, first 


item by item and then using all the items collectively. 
RESULTS FOR THE TOTAL SAMPLE 


The mean response for each activity given by the 707 
principals in the sample was found by summing the products of 
the frequencies of principals falling into each response 
Category and the weighting assigned to the category. The 
pPecUL mic suiwwas then divided by the total frequency Ean 
all five response categories. Each activity was next 
Pankeasaccording to the relative size of the mean value 


Computed for it. 


Table IV shows the rank-orders of time spent on the 
BGLivitives Of princi pels sand Cie. judged (signiticancogot 
these. The rank-orders reveal that the principals spend the 
Most time On thé activities of teaching classes, meneral 


Gerice work, enc, ~Vveluative office work; they spend 
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36 
ACTIVITIES OF PRINCIPALS RANK ORDERED ON BASIS 
OF HOURS PER WEEK DEVOTED TO EACH ACTIVITY 
AND JUDGED SIGNIFICANCE (N = JOT) 
Cat ats Rank* 
pr Hours per Judgea 
. Activity Week Significance 
Meeting with students individually and Cee i 
moegrOupSs fOr guidance, advisory, or 
Cvscrplinary purposes. 4 3 
Office work: general correspondence, 
reports, memos. 2) 1 
pe rrce work: evaluating, reviewing and 
planning the school program, scheduling 
emo Organizing. 3 A 
Meeting with groups of teachers for ; . 
various purposes. 5 4 
>. Perea imgnschool «£6 latedsor school 
gg Sponsored activities such:as athletic 
| ands drama events or home and school 
meetings. : 8 £2 
6: Conferring with assistant principals, 
| department heads, and other adminis-— 
i a trative or specialist personnel in the 
me2060CSC School. . G 6 
,/. Attending meetings of principals and 
| other administrative personnel in the 
school system, including board meetings. 9 7 
8. Commer riund with central, office personnel 
Gemeupervuesors about the school. 1s 1G 
fo . WVrcmeanmeg Classrooms within the school 
Wiehe Simsetruction as taking place. slik 9 
m0. Meeting with teachers individually to 
. G@iscucs plans, problems and activities. 6 2 
Meme checking on the operation of the school 
Guiding, she, work lof the) custodiad  statr;, 
and the operation of school buses. 12 eS 
m2. Meeting with parents or other community 
groups. 10 8 
m. Teaching classes to which you are assigned 
on a regular basis. H 5 


14. Taking over classes fon teachers who ere 
absent, or to enable them to attend meetings 
a and.s0 forth. 14 14 














The highest rank is represented by the lowest figure. 
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Teaete tam Onethevactivitties of checking on the. opération of 
the yscnool plenty, conferring with) cetvtralloffice personnel, 


endetaking over ac a substitute teacher. 


The table also shows that the Principals consider the 
most significant activities to be evaluative office work, 
meeting with teachers individually, and meeting with students 
individually; they consider the least significant activities 
to be attending school sponsored activities, checking on 
the operation of the school plant, and» taking iover as a 


Subse ctute teacher. 


Congruence Between Time Spent and Judged Significance 


Table IV reveals close congruence between time spent 
ana judged Significance for the following activities; 
meeting with students individually, meeting with groups of 
teachers, conferring with assisting personnel, checking 
Oneithie woperation Of “the School’ plant, “andtaking over as: a 
substitute teacher. The table shows the greatest discrepancy 
for tthe tLollowing ctivities s.general office work, attending 


school sponsored activities, meeting with teachers individ- 


n 


Hous weno teaching “equillar C¥asses:. 


When the Spearman's rho test was applied to the rank- 
Groat, the rank <commelatilon value was, TOunGg Seo "be 2.65 


between the hours per week spent on the activities of 
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principals and the judged significance’ of them. This value 


is significant at, tie .027 levelrof confiidence. 


THe TELNG THe HY POTHES FS 


Initially Chi square tests were used to determine 
whether the distribution of mesponses for times spent on 
each activity and the amount of importance attributed to 
thHemowere jandependent of vardations, ini the eight) principal 
and school characteristics, selected, for this study;.e.g. 
school size, experience: of principal, “etcke Of thes224 
contingency tables thus produced, 43% of them revealed sig- 
MLtCanieresults sat thes<.01! devel of, contidence- these 
resultSeare reported under.their appropriate: hypotheses 


below. 


While the Chi square tests are useful for revealing 
the relationships between individual activities and var- 
baclOnNS Anecach characteristic, they do motsshow 'the, contin-— 


genices between the overall profile or configuration of the 





peimcipalis role. and the school or personal characteristics 
selectec. for this study; for Chis purpose. two) other teses 


were used. 


The Kruskal-Wallis test was used to examine the 
Qvecadlycentigurationee= theiprincipat ss soles thirespect 


Eoethesestwougereral questions)! (1) ydiduthe,wartousecategories 
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Of primeipals for each Cig@acrer ste lt Pomam Thei pero 
formance Proviles, (2) did the -various categories of princi- 
Petes totrecach characteristic differ in their preferred pro- 
gales. (For example, with respect to school size, the test 
was used (to determine: whether principalsyotylarge; medium, 
ang small schools: difteredsan the relative amount ofetame 
devotedrito, or the relative amount of significance’ attached 
toy the selected activities... Where the Kruskal-Wallis tests 
demnoe MINCOMeER divstinetyditierences, Lt may be thought that 
Seome decree Of agreement exists among the. categories.| Toe 
cover this possibility the Kendall's "W" test was employed 
to determine the degree of concordance which exists, if any, 
among the different categories of principals for each 
characteristic. In other words, where the previous test 
uncovered no significant differences among the categories, 
the Kendall's "W" test could perhaps then show the degree 
of concordance to be found among them. Tables showing the 
results of the Kruskal-Wallis and the Kendall's "W" tests 
are anc luded® for the first) setiofl hypotheses: only because 
the wemeining: tablesrane similar for all thesother setshoL 


hypotheses. 


Peoenet LnNLOLaAcLormy CONCELMINorithey externa or 
correlation between time spent on the activities and judged > 
Signiticance of these activites’ wassfiound by means*of tie 
Spearman's cho. rank) commelationm techniques Correlation values . 
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reported, 


Senoo! Slee 





The variable of school Size is categorized into 
large, medium, and small schools based upon the numbers of 
teachers employed in them. Large schools employ twenty 
on more teachers, medium.ten to nineteen teachers, and 


Small one’ to-nine teachers. 


Hypothesis I.1. The mumber of hours per week which 





principals spend on various activities is not significantly 


Pelated to) the size of the school in which they work. 


HywOence Lea lacs ethe judged signigicance which 


Peinicupale attach to the various activities 1s not-signit- 


icantly related to the size of school in which they work. 


Hypotiesis ili 34) NO Signimicant correlation Gxists 
between the actual role and the preferred role of principals 


within any of the categories representing school size. 


First of all, hours per week spent on individual 
Activities were testeds for Vindependence tof ties nLee 
categories: of school size: small, medium, and large schools. 


The probabilities which resulted from the application of 


D 


( 


Chi. square tests are summarized in Table V. In this. table 
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two probability values shown for each of the fourteen 

ict Mtl comiisted.= The Piretavalue indicatea reflects the 
actual) hours per week spent by principals on their ‘activit- 
ies in relation to the way they are grouped into categories 
representing school size; the second value shown relates 

the judged Signitrcance of "these activities to the categor-— 
Lessor school size." In terms Of “time spent om the activit- 
TWeswOt Pl Inei pals, all but*two are! stonificantiy related "Lo 
Senool=size. The two exceptions are attending sponsored 
activities and checking ,on plant operation. The nature of 
these contingencies is, as follows: In general, the 
peincipa ls at targer schools reported spending significantly 
more time on all of Breese activities than did the principals 
6f smaller schools with only one exception: the principals 
at smaller schools reported spending more time on the 
Peevurey Cl "teaching Classes than did those of larger 


schools. 


In terms of judged significance, only the following 
Six activities were significantly related to school size: 
generalorfice work, meeting with staff, “conferring wath 
aseistants), visreing classrooms, teaching classes and 
acting as*a Substitute. ~The nature of the “contingencies 
ween pespect to the Judged Signiricance of actiyicies | 


followed €@ reported pattern Similar”to the one teported tor 


hours per week spent on activities as described above. 
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Next, when all the activities were grouped together 
in order to reflect the actual performance, protile oF 
PEINe too lssaccording to school size, the Ges ues sor .a 
KruskalswWallis, "H" test yielded a value of 0.1 which was 
found to be MS Euiieicanivatethe 105 Level On the basis 
Or Thisttinding “here ise yoood ereason, to believe that there 
oS nO Significant difference among the principals of small, 
medium and large schools in the way they report the config- 
Mratlons) of their overall performance profiles or roles: 
Oreeche COMmbrary , 92a Kendall's "W" test for the coefficient 
of concordance based on the same categories yielded a value 
OLf-8/ whichis skegmifileant at the 01 level. The ranks 
for Kruskal-Wallis test are Sheu im: Table VI lid te. fo 
ranks for the Kendall's "W" test are shown in Table VII. 
Wie results: of these tests lead to an acceptancerof the 
hypotheses that the relative amount of time which principals 
Smenad Ope VaLiOous activities: 1S not Significantly welated to 
the performance profiles based on the size of the school in 


which they work. 


Sumvlariily, whenp all the activities were qreuped 
together im onder to reflect the preferred’ prorile of 
principals in-relation to school size, Limdings very much 
like those above were found. .An iansigqni£icant. Kruskal-— 
Wallis YValtic of 0.1 was found, and @ siq@ndticant cost icieng 
Of concordance. value of: ./7 was wtound., “he manks {tor each 


Or tehese tests are given, Im Table VI and Table vat 
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Pespecmively.. Again, the results. of these tests ead to 
the acceptance of the hypotheses ee the judged significance 
Vite ermine lpeals attach tO Various activities 1s nek signi— 
EPicantiy related to. the preferred profiles based on the 


size, Of "school in witich they work. 


he relationship between the principal's actual role 
and his preferred role was obtained by finding the correla- 
tion between the rank-orders for time spent and for judged 
Significance as given by each category of principals. Rees 
Gorrelation coefficients are shown in Table VIII. 
TABLE VILLI 
RANK ORDER CORRELATIONS BETWEEN HOURS PER WEEK DEVOTED 


LOm~AG Ti VitT ito vO PRINCIPALS AND JUDGED SIGNIFICANCE 
FOR SMALL, MEDIUM, AND LARGE SCHOOLS 





ae 





Category of Principal Spearman's Rho 


Small Schools 
Up to nine teachers 
Dieee 7 2 eof ak 


Medium. Schools 
10 - 19 teachers 
Ne=- 204 .64* 


Large Schools 
20 or more teachers 
Nes 2 04 -65* 











The category of small school principals showed a rank 
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correlation of .77 between the time spent on activities and 
aa meer Significance of these; this is the only value 
among the categories based on school size which is signi- 
Pecaie tentier, Ol Level Of <cOntlaence, “The categories for 
medium and Varge size Schools yieldéd values of -64 and ~765, 
respectively, which are very close to the acceptable alpha 
evel mute are Insigqniticant at the .0l level of contidence. 
Therefore, only in the case of small schools are there 
grounds for rejecting the hypothesis that no significant 
correlations exist between the actual and the preferred 
HoleomOor Principals; the Correlation "results found tor 
medium and large size schools are inconclusive. These 
results indicate a modest trend based on school size to the 
etreCcye ttat ine larger the school 1s, the greater the degres 
of incongruence between the principal's performance profile 


and his preferred profile. 
Scncol Mype 


The variable of school “type is categorized into six 


groups based tipon ‘the grade levels which they represent. 
Hypothesis-2.1. The number of hours per week which 
principals spend on various activities is not significantly 


related to the type of school in which ‘they work. 


Hypothesis 2.2.° The judged significance which 
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48 
principals attach the various activities is not Significantly 


related to the type of school in which they work. 


gis . . a . *. e a . ’ Hi 
Hypothesis 2.3). sNOi significant correlation exists 
between the performance. role and the.preferred role. of 
Peinectpaia within any of the categories representing school 


type. 


Firstly, hours per week spent on individual activities 
were tested for independence of the six categories of Eaeod 
tyoe, inamely, type A (grades I —- VI), type B (gradesI — 1X), 
mevpe Ci (gredes [I — XIT);, type D (grades VII = IX)|, type E 
iGrades Vil = XII), and type Ff (grades Ik -— XII) schools. 

The resulting probabilities from the applied Chi square 
tests are summarized in Table IX. In this table, for each 
of the fourteen activities listed there are two probability 
values shown. The first value reflects the hours per week 
meinetpalssspend On thearypactivyities, an reletion to he way 
they are grouped into categories representing school type; 
the second value shown relates the judged significance of 
these activities to the categories based on school types. 
in terms sor time Spent con the activities Chi.square results 
witichare- Signit Gant ab the: 201 "lLevyel-of contidence™were 
founasfor the nine: following activities; jmecting wien 
students,. evaluative office work, attending sponsored 
activities, Gonferring with assistants, visiting ‘classrooms, 


meeting with xeachers, checking on. the operation of the 
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school plant, meeting with parents, and teaching classes. 


When the judged significance attributed to the same 
activities were tested for independence of the! categories 
OE SPrincipale based on. the) grade “levelestimeluded an their 
BeCchoole Chim square: resultrerisiionit icamtiateithes .0.) level 
weresfound forthe three. fol lowing mactivicoies +..meebing with 


students, conferring with assistants, and teaching classes. 


Tie: naturevot these contingencies tor both judged 
SUN GLCcance ‘and time spent appeared as follows: generally, 
the categories Pepceeniimd increasingly higher grade 
levels reported spending more menue per week and attributing 
Greater signiticance tovall activities except for whe act- 
ivity of teaching classes where a strongly opposite tendency 


was observed. 


When all the activities were grouped together so as 
to reflect the performance profile, a Kruskal-Wallis "H" of 
Pewee MECUnG tO be Finsaons hicaniy | TA iKendakl teyW west cor 
the coefficient of concordance based on the same: categories 
yielded value’ 6f 282 which ais) /sagnificantie, These 
Vesilts thead “tovthe acceptance tof hypothesis t2 because 
thé Yank orders appear to be “independent Of the pentormance 


protLles"of ‘principals classified according -to the grade 


bevetovincluded in <theie "schéoie. 
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Dikewise, wher allwthe activities were grouped to— 
gether toptes® hypothesis .2) aikKruskal=Wallisi!H" of 2.4 
Wass FOUNGUNTOV bev insignificant whi leva Kendall's w test 
yielded ™a coefficient of concordance of .82 which is signa— 
ficant. ".These results lead to the.acceptance. of this null 
hypothesis because the rank-orders appear to be. independent 
Of Chee prererred profiles ef ‘principals based on’ school 


Ly oe. 


Finally, the relationship between the. principal's 
performance profile and his preferred profile was obtained 
by finding the correlation between the rank~-orders for time 
spent and for judged significance as given by each category 
of principal. These correlation coefficients are shown in 


Table X. 


The category of schools containing grades nine through 
twelve showed a rank correlation value of .80 between the 
Primer principals, Soent On activities and ‘the judged signi- 
PocAnce tor eCiemy) wile, Valle 1S) Significant’ 2G tues 00L 
level. The two categories representing grades I-iV and I-Ix 
correlated close to the acceptable alpha level with values 
of .65 and .64, respectively.° The three remaining categories 
representing grades 1-xAIT, Vitex, and Vii-IxX did net show 
SVoqmitreane correlation Values at ally “lheretore, oni an 
tiMe vcace of type F schools, (grades, IX-xX11) are there grounds 


for rejecting hypothesis 2.3 which states that no significant 
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TABLE X 


RANK-ORDER CORRELATIONS BETWEEN HOURS PER WEEK 
DEVOTED TO ACTIVITIES OF PRINCIPALS AND JUDGED 
SIGNIFICANCE FOR VARIOUS TYPES OF SCHOOLS 























school Type Spearman's Rho 
A. Grades" l=V1 Gyre 
No=. 225 
Be Grades) E-i1xX S6AEs 
ING Meee Pa 
ey Grades I-XII NSx 
N = 129 
Dee ouleces: Vil Lx Ne* 
N = 36 
i. Grades VII-xXIilI Ns* 
Nee od 
ee Grades UxX—xXII 2 Oe 
N - 45 
ee Not Significant R&D Eos : i oe eee Gla 


correlations exist between the performance role and the 
preferred role of principals based on categories represent- 
tigeschiool types. In the case of the other, five, categories 


role incongruence is observed. 


Ee uoOO District  Jyoe 
The varaablie Of schoolidistrict, type 1s Jcetedorm 7eq 
into nine groups based upon the various kinds of school 


Gistvictks generally found in Alberca, 
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Hypothesis 3.1. The number of hours per week which 
principals spend on various activities is not Significantly 


Belmgeces POmcie type Of school district in which they work. 


Hypothesis 3.2. The judged significance which 
Pe ineipatemereach LO Various activities is not significantly 


welaced to the type of school district in-which they work. 


hypotiiesiS 3.3. No significant correlation exists 
between the performance role and the preferred role of 
principals. within any of the categories representing school 


GLStericet) types. 


When hours per week spent on individual activities 
were tested for independence of the categories of principals 
based on the type of school district within which they 
wonk, as)shown in Table XI,-significant Chi square results 
were found for the eleven following activities: meeting 
with Students, evaluative office work, meeting with staft, 
Strending sponsored eculvities, COnterring With assis bamic, 
attending meetings outside the school, conferring with 
Sentrallstatr, visiting classrooms ;/meeting with parents, 
teaching: classes ,~and taking over as a Substitute. feAlthougy 
they were not very clear, the nauure of these contingencies — 
generally -appeared as follows: principals in urban districts 
reported spending more hours per week than prancipais in 


non-urban districts on the activity of meeting with students; 


Weary, Pew Te ~s ich , 
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those in the %’city publiceschood GuSstricis Sepenmetehe "most 
time, while “Ghose vin the crural separate districts spentathe 
iedotetine Chel. Again princeipals#in urban schoo? 
dmsLricts reported spending more time om the activity of 
evaluative office work than principals. in non-urban types 
Obeschnool distoicts withetwo exceptions: #ithosetintether 
Gees enceturea, public dvsturcts py oboth “of which reverted 
Spendinglthe) most “number of shours per weékvon this. Also; 
principals in urban school districts reported spending more 
imtemtian, principals in non-urban "districts icon sthe activity 
obpemecting with statis!) Those imrcounty schoobsdistricts 
reported spending the fewest hours per-week on it. In 

add Levon, er incipa le Vin Vicban school districts reported 
spending more hours per week than principals in non-urban 
Gi Skri1cCtssoln the activity Of Visiting classrooms with the 
exception of those in other types of districts which spent 
the greatest number of hours at it.- Those in town types of 
districts spent the fewest number of hours’ on “it. Finally, 
pee nenpals tin wrban Soyoes fof (districts treportedtspending 
more hours per week on the activity of meeting with parents 
Enemy principals Finnon-urban “Gist ricts with Ne exceperon 
Ge these-in ‘town public districts which reported sspendinig 
the greatest-number.of hours on it. Those in rural types 


of districts spend the fewest number of hours on it. 


Witte ekecepeiem ot (principals iimiruralesepercce 


anceother School districts; principals an non-urban districts 
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reported spending more hours per week on the activity of 
attending school sponsored “activities than those in Wirban 
districts. With the exceptions of principals in-divisions 
PmencOuntiog,; principale in public school districts reported 
spending more hours per week than those in separate school 
Creerictsponicie activity of conferring with assistants. 
Hissin tural public. districts! spent the most amounkuot 
Eime while those in counties spent the least ontit. -Again, 
Wltiethe exceptions-of principals in divisions and dain 
GCoumeies;) peineipals in- public school districts reported 
spending more hours per week.than those in separate school 
giserictspon the activity of attending meetings outside 
@®e the school., Again, those. in BNE tee reported spending 


Hic Leas amount? of Clme on this. 


With the exception of town separate school districts 
Diem Li cipal sin MOon-Gural ypesvol districts reponted 
Spending more tame than the principals in rural jdistricts 
CUMenewocuivi cy sol Conterrangd with central Oui ce Stain. 
Bothethose in town public®*and those in other schoolsdastricts 
Spent the most time on this while those in. town scparate 
Gistricie spent ythe least yongit. Om theygother Gand gethece 
in rural school districts reported spending more hours per 
week than those in non-rural districts) om the activity OF 
teaching classes. Principals di gumal public iS riGis 
spent the most time on this while principals in;other® types 


Of districts spent the least, time on it. 
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Ttewas snot possible toldiscern a clear ‘trend “connect— 
ed ren Che activity Cipactingaas Ma Gubstiutdte, lowever, 
Principals in rural separate school districts did report 
spending the greatest number of hours per week on this 
activity while principals in town séparaté districts) report— 
ed@ spending the fewest on’it." All of the above contingencies 


are -sulimarized in Table -xII above, 


When judged significance attributed tovthe same 
activities were tested for independence of the Blucgeries 
Mle 
of principals based onthe type of school district within 
which they work, again, as shown -in Table’ XT, Chi’ square 
results significant at the .01 level were found for the 
Gi BoOulowing Vactivities: “conferring with central “office 


Staff, visiting classrooms, meeting with teachers, checking 


on operation, meeting with parents, and teaching classes. 


The nature of these contingencies with respect to 
Enea jucged Significance attributed to the activities of 
principals generally appeared as follows: the principals 
in, urban ttypessofischosl"disteictemreporced Gttacwing more 
Significance’ than. the principals in rural and*otherelypes 
Ob districts: to the activities of conferring withecenstral 
Office personnel. Those in city separate school sdisrrice. 
Bttachedi the most! sigmificancée “tor this activity white those 
Wievureiemublichschoul districts attached thertleasty tiie 
poincipais inépublic Schooly districts reported attaching 


more significance than those in separate school districts 
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Co the activity of meeting with teachers’ while principals 
in counties and town separate districts! attached the Least. 
ovicipal = in non-urban. school districts) repented attachima 
Mereysiqniltvcance than those ian urban districts to the 
aerivity Om Checking On the operation of the yschool plant, 
those ini town public districts attached the most significance 
Comit while those in city districts attached) the least. 
Wien ene lexceprelon of principals an rural, R.Cw separate 
CeStricts, = principals in. non-urban districtstgeneral ty 
aGcach less significance, fo the activity of meeting with 
parents than Sa esieee nes: urban districie.. BPramcipadse an 
rural R.C. separate districts reported attaching the most 
Sremiticance co this activity. “Finallys;! the principals. in 
non-urban districts reported attaching more significance 

to the activity of teaching classes than those in urban 
Gdgstricts with) the exception of other types of, school 
CUsrricrs whose principals reported attachingethe least 
Sromepi@ance to it. These contingencies) ares summarized in 


Table XIII below. 


When all the activitics were grouped togetiier tc 
test hypothesis 3.1, a Kruskal-Wallis “Hy of 4.3 was, cound 
for be Gnsignarucane at the .05) devel of cContadence- a 
Rendall's W test for the icockficient of) concordance wiacided 
a valuelof .86 which US -saiqnkificante at tne (008 Plevei. 
These results lead to the acceptance of the null hypothesis 


because the rank-orders appear to be independent of the 
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performance profiles of principals based on the type of 


Schoolmwdistrict within which tthey work. 


Similarily, when all the activities were grouped 
together to test hypothesis 3.2, a Kruskal-Wallis "H" of 
Pec Ouncg. tO DeelNSLOpLELCcant wat the ...05 level. A 
Kendall's W test for the coefficient of concordance yielded 
mere Ueno, so, ewhilch Leosigniticant at the .05.level. These 
results lead to the acceptance of the null hypothesis be- 
cause the rank-orders appear to be independent of the | 
preferred profiles of principals categorized according to 


Chentyvpe oF School district within which they work. 


The relationship between the principal's perfor- 
mance profile and his preferred profile was obtained by 
findimg che cocreration coctficient between the rank-orders 
fOm time Spent end judged significance. as given by each 
ereejety OL sSchOolsdiSthuict type. These correlation 


COSmLticients are shown in Wable XIV below. 
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TABLE XIV 


RANK ORDER CORRELATIONS BETWEEN HOURS PER WEEK 
DEVOTED] TO ACTIVITIENS OF PRINCIPALS: AND 
JUDGED SIGNIFICANCE FOR VARIOUS TYPES 
OF VeCHOOLADISTRICTS 











Catecory Of Principal Spearman's Rho 





Seno. Division 


Type A N = 177 | NS* 
County 

iyege. EB N = 178 NS* 
(GARE A Asa slew baer 

rIvpe Cc Noe 22 NSs* 
City Separate 

ryoe, LD N = 76 NS* 
Town Public 

Type E Ne il nsx 
Town Separate 

iy Ocean N = 22 NS? 
[qUirate GE eta ee sae et 
views N= 5 -68%** 
Rucale separate a 
Tyo | oN. = 16 .70%* 
GOther** . 
digg ater As N = 13 NS * 
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The Spearman*s Rho rank correlation results which are 
Significant at the .01 leyel were found for only two of the 
nine EYPesOPeCletricte,snemely wureal and yallage public 
Senoo rece eCrsetcl rural and village RIC. Separate scnool 


GrVetenCta. (lheee coerticrents were founda to be .68 and 





-/0 respectively. The seven remaining categories did not 

SHOW StOM it Cant COorrelativon values at all "On the basis 

of these results no clear trends are in evidence and the 

Hypecniesis thet no Significant correlations exist between 

the performance profile and the preferred profile of princi- 
: Pos 

Dals Must be accepted for ally categorves or echool districts 

erect the rire! and ahi PUDITCTCTStricts and “the cured 


and village R.C. separate types. 


po eeleipatven 1m CSAVACTIViItics 
Ths veriablev is broken into Elve categories Of prin= 
Sieniswbeseastpoen thie amount ‘of ‘their participation in the 


Aer eorewor) Che, Councis. on School: Administrativon. 


Hypothesis 4.1. The number of hours per week which 
PEeinetpals Spend On various “activities is not srgnieicantly 
Telated to the extent of their perticipation im the acciyit— 


tes sponsored by the Council on School Acministravion. 


Hypothesis 4.2. The judged Significance which 


princieale attach fo various activities is Tot Significantly 
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related to the extent of thetr participation Tnvihbe ectiviit= 


ies sponsored by the Couneil on School Administration. 


Hypothesisy 4.8. “No "significant correllation-~extsts 
between ie performance role and the preferred role of 
principals within any of the categories representing 
Uesercipecieniin the activities of ‘the Council -on-Schood 


RemLo LStsaction. 


Wihenthours per week spent on individual activities 
were tested tor independence of the categories ‘of principals 
PeeeiIOnecie Cxtent Of their participation in ‘the’ Council 
ore ochool Administration, activities, as shown in Table 
ecole Sivare tests which arersigniticant at the :01 level 
were found for the following activities: meeting with 
students, general office work, evaluative office work, 
meeting with staff, conferring with assistants, visiting 


elassrooms, teachingaclasses, and acting as va substitute. 


The nature of these contingencies according to fours 
per week. spent on the activities appeared as follows: in 
general categories of principals with the greatest extent 
Gf. participation jin the CSA affairs reported) spending more 
hours per week on ali of thesevactivities thaniprigcipsais 
with relatively less participation, in CSA aitfaizs< "One 
exception was noted, however: principals with more Dar ure 


ipation in CSA affairs reported spending fewer hours on the 
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aetivity Of teaching Clasees than principals with relatively 


hess experience. 


Wheng judged “signitteance aturibtited “tortie rsame 
activities were tested for independence of the same categ- 
Ortes, agakn as shown in Table XV, “signi fieant-Chi isquare 
Ecouris were* round forvthe folLlowing@-aActivitiess Gonferring 
WEeEnPassistants, visiting classrooms, checking On operation, 


and teaching classes. 


The nature of the contingencies with respect to the 
judged significance of activities followed a reported 
pattern similar to the one reported for hours per week 


spent.on activities, as described above. 


When all the activities were grouped together to 
tent rnyoocnesis 4.1; an tnisignificant Kyuskal=-Wallis "H”™ 
Velverwas tOunGs further, “4 Kendall's Wrest for the co- 
efficient of concordance yielded a value Of .96, significant 
Bertie #00 Level. These results lead to the acceptance of 
the null hypothesis because the rank=orders appear to be 
independent of the performance profiles of principals who 
are categorized according to the extent of their participa- 


tion in the Gouncil on School Administration. 


Stmilarily, when all the activities, were grouped 


together to test hypothesis 472, an cimewomrr cant Kruskal— 
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Wallis “H“ value was found. Further a Kendall's W test 
yielded a vValue,of .9l whitch fs significant at the .001 
level. Again, these results lead to the acceptance of 

the null hypothesis because the rank-orders appear to be 
independent of the preferred profiles of principals categ- 
Onizeds according! te: thesextent of their participation) in 


BUenCetine tlt Oh School, Admini stration. 


The relationship between the principal's performance 
profile and hisepreferred profile: wast obtaimed by finding 
Eiemrank-correlation Cec eR eco between the rank orders 
for time spent and judged significance as given by each 
Category of principal. These coefficients are shown in 
TablenxVicbelow: 

LAB UE XVE 
RANK-ORDER CORRELATIONS BETWEEN HOURS PER WEEK DEVOTED 
TOSACTIVETIES OF PRINCIPALS AND JUDGED SIGNIFICANCE 


FOR CATEGORIES BASED) ON PARTICIPATION®IN COUNCIL 
ON SCHOOL ADMINISTRATION 


Gategory of Principal Spearman's Rho 








NG Participation 
N= 232 67 


One Year od 
Ne 162 ~64** 


Two Years : 
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Three Years i 
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An examination of the results of the Spearman's Rho 
rank correlation method show a gradual trend towards con= 
gruence among the categories. The closest congruence be- 
tween the principal's performance and preferred profiles 
occurred among principals who reported no participation in 
ete eaClivities Of the Council on School. Administration. 
fee cOrrebation coetiicient for this category was .67;, 
Significant at the .01 level. Some congruence is in evidence 
among principals who have participated in the activities 
GE “the CSA for one year. The correlation coefficient for 

Polk 
this category was -64,.significant at theas0>, Leved.. smolg 
tie remaining categories “the profiles “of principals appeared 
incongruent with each other. Therefore, the hypothesis 
that no correlations exist between the performance profile 
and the preferred profile of principals must be accepted 
for the three categories reflecting a participation period 
Geetwo years, three years, “and four or more years; for the 
Priest crcecory rerlecting no participation at must be 


rejected. 


Administrative Preparation 

The Variable rvetlecting administrative preparacien 
is broken into three categories based upon the extent of 
formal administrative training acquired by the principals 


included in this study. 
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Hypothesis 5.1. The number of hours per week which 
principals spend on various activities is not Significantly 


related to the extent of their administrative preparation. 


Hypothesis 5.2. The judged significance which 
Drancipaletattach to various activities is not significantly 


Botateds lo he extent of their administrative preparation. 


Hypothesis 5.3. .No significant correlation exists 
between the performance ‘role and the preferred role of 
‘ 
a 
principals within any of the categories representing the 


extent of their administrative preparation. 


bist of all, whensnours per week spent on ihe 
activities were tested for independence of the three cat- 
egories of principals based on the extent of their formal 
administrative preparation,. as is shown in Table XVII, 
SlchittLcant chi square results were found for the following 
activities: meeting with. students, evaluative office 
Wout, meeting with Staff, conterring, with assistants, 
Visiting! classrooms, “téaching classes, end Wactinc, asea 


ScioSsti tute. 


The nature of the contingencies of these Chis square 
results appeared as follows: in general, the categories 
representing greater amounts of formal administrative pre- 


paration reported spending more hours per week on all of 
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the activities except teaching classes. 


Next, when yudged siqniticance of “these activities 
were tested, again as is shown in Table XVII, significant 
Chi square results were found for the following activities: 
conferring with assistants, visiting classrooms, and“ teéach-— 
ing classes. The nature of these contingencies followed 
epperterl Sintlar torthe contingencies tfor time devoted 


Por aCceiyvritcres as “described above. 


When all of the,activities were grouped together 
to test hypothesis Simaby ane instTonifican’ “Kruskal-Wallis 
"H" value was found. Further, a Kendall's W test yielded 
weCOStri1ervent.of Concordance value of. .98 significant at 
Pom nove Pe huese Tesults teacd, lO ete miCeep canter os 
the null hypothesis bécause the rank-ordérs appear’ to be 
independent of the profiles of principals based on the 


extent of their formal administrative preparation. 


Similarily, when all-the activities were crouped 
bogetnes to test hypothesis 5.2, an insignitreant value 
for "H" was found. Further, the’ Kendall's W test showed 
alcostticient of concordance value of .92 Significant at 
the 2001 Level. Again, these results lead to. the accepea 
ance of the null hypothesis because the rank-orders 
appear to be independent of the preferred profiles of 


principals based on the extent of their formal administrative 
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preparation. 


The Spearman's. Rho technique was applied to show 
the relationship between: the principal's performance 
Peoriseqand his preferred profivlesas shown! anr Tableyxvidz . 
DRey corre lationmcoet taetentseround forthe: three categ~ 
S@recs Of eprincipals all turned out to be insignificant 


relative to the acceptable alpha level. 


However, one category, based on some preparation, 
showed an almost significant cornpelationt we luestetn 
Spite of this, the null hypothesis relating to the.con- 
gruence of performance and preferred profiles must be 
accepted fornthis variable: 

TABLE XVIII 
RANK-ORDER CORRELATIONS BETWEEN HOURS PER WEEK DEVOTED 
PORsC Ly Lhe OF) PRINCIPALS: AND. JUDGED SIGNIFICANCE 


FOR CATEGORIES BASED ON AMOUNT OF FORMAL 
ADMINISTRATIVE PREPARATION 











Category *of Principal Spearman's Rho 

















No Preparation 
N = 384 Ns* 


Some Preparation 
ie -23°0 .63%** 


Diploma cr Devrer 
N = 108 NS* 
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Me VYariable*ot total formal preparation, which 
includes both the academic and the professional Prag nanc 
AeqUiT eneove tne principals» iseoroken into four categories 
Petlectingethe total amount of the principal's formal 


education. 


Hypothesis 6.1. The number of hours per week 
which principals spend on various activities is not signifi- 
Camcly vweclatedrto the amount of their total educational 


preparation. 


hy potles is 10.25 ites, | Udged*slgniticance \whien 
Poco ivalceaetach tO Various acbivities 1s not related 


Gomthe wamount. of their total educational preparation. 


PypoOLiecr Sao. sj. INO StOnit 1 Canimecorrelation exists 
between the performance role and the preferred. role of 
principals within any of the categories representing the 


total educational preparation. 


First of all, when hours per week spent on. the 
activitues, were tested for indépendence of the Loum cateq-= 
enies Of principals based, on thesextent Of therm total 
educational préparations! as -is@Shown tim Table xix, Signiti- 


cant Chi square results were found for the following 
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activities: meeting with students, general office work, 
evaluative office work ,imeeting with Staff, conferring 
with assistants, attending meetings outside of the school, 
visiting classrooms, meeting with teachers, meeting with 


Petents;, teaching classes and acting as a substitute’. 


Next, when the judged Significance of these 
Se iViLELes, were. tested, | againwasi.s) ishowneimeTable XI, 
Significant Chi square results were found for the 
following activities: GONTErring with assistants, visit-— 
ing classrooms, teaching classes, and acting as a substi- 


tute. 


The nature of the contingencies of these Chi 
Square results appeared as follows: the categories re- 
presenting the greater amounts of educational preparation 
reported spending more hours per week on all activities 
and reported attributing greater significance to all 
lett ties with only one exception: the more educatrenally 
prepared categories reported spending less time and attach- 


eauless Signiticance to the activity Of teaching ciacses: 


Next, when ‘all Gf the activities were grouped 
together £6 test hypothesis 6.1, an insignificant Kruskal 
Watire “a value was found. A furthers tesa for Kenda lis 
coefficient of concordance revealed a value of .94, 
significant at. the «00lstevel . -These resules lead tothe 


acceptance of the mull hypothesis because the rank-orders 
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appear to be independent of the performance profiles based 


on the extent of their total formal education. 


similarily when) all of the activities were grouped 
Logether molest hypothesis 6,2 -“anclinsignificant value 
fom Ho viwas found. Qerurther test fom thetedef ficient of 
concordance yielded a value of .80, significant at the 
~00b level. These results lead to the acceptance of the 


null hypothesis. 


Finally, the results of the Spearman's Rho rank 
correlation test show a gradual trend towards profile 
congruence among the categories. These results are 


Snowe vita pler xx delow . 


TABI Ox 


RANK-ORDER CORRELATIONS BETWEEN HOURS PER WEEK DEVOTED 

POwmACTIVITIES POR PRINCIPALS AND: JUDGED SIGNTPICANCE 

FOR CATEGORIES BASED ON TOTAL YEARS. OF PROFESSIONAL 
AND ACADEMIC PREPARATION 


en RN RR 


Category of Principal Spearman's Rho 


—. — a 








Less than 4 years 


N = 140 WN M 
4 vears but less than 5 years j 

N = 239 Af oi 
bevears out less than ovyears 

N = 150 .63%*% 
6 years oF more . 
No: L.69 Ns* 
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The greatest degree of congruence between per- 
Romnence ands preferred roles was shown by ‘the first 
category of principals, with fewer than four years of 
academic and professional preparation. This is supported 
byee Core lation factor or. /6"whrch*isesiontrrcant at thie 
-O1 level. On the other hand the least amount of con- 
Srucnce was shown by theslast category*of-prinéipals:, 
with six or more years of professional and academic pre- 
Daratiron. - This is supported by the fact that no signifi— 
cant: correlation value was found. The two intervening 
Cavegories;, four reaeee ont less than five and five years 
bute less than six, showed’ some’ correlation” to exist. 
These values were .65 and .63 respectively, and both of 
Ehese COGELICients are Signiticant at. the. .05 level. 
Therefore, the null hypothesis that no significant 


correlation exists must be partly accepted and partly 


rejected for this variable. 
Administrative Experience 


The variable of administrative experience'‘is 
broken into four categories reflecting the number of 
years a principal has’ been engaged" ana Drincipabship cap— 


acLty . 


Hypothesis 7.1. The number of hours per week 
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which principals spend on various activities is not 
Significantly related to their years of administrative 


experience. 


Hypothesis 7.2. The judged significance which 
Principalsiattach to various activities is not Ssigniri- 
Cantly wxelated to their years of administrative exper- 


ience. 


Hypottesis 7.3. No signiticant: correlation: exists 
between the performance role and the preferred role of 
principals within any of the categories representing 


their years of administrative experience. 


First, when hours per week spent on the activities 
were tested for independence of the four categories of 
Drincipals based on the length of their administrative 
experience, as is shown in Table XXI, significant Chi 
square results were found for the following activities: 
conferring with assistants, visiting classrooms, and 
teaching classes. Next, when the judged significance of 
these activities were tested, again as is shown in Table 
Mol, One isiLgnaticant Chi square Trestlupwas foungelor 


Phevwactivity of teaching Classes. 


The nature Of the Gontingencies “of these results 


appeared as follows: the categories representing the great- 
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80 
er number of years of administrative experience reported 
spending move time on;the activities of conferring with 
assistants and visiting classrooms than did the categories 
with fewer years of experience. By contrast, the categ- 
Ories representing the greater years of experience 
reported spending fewer hours per week and attached less 
epgnitteance|topthesactiviuty of, teaching classesr than. did 
the categories representing fewer years of administrative 


experience. 


Next, when all of the activities were grouped 
cogetherm to .test hypethesis }/7.1,-ansinsignifacant Kruskal 
Wallis "H" value was found. A further test for Kendall's 
coer ficrwent of concordance yielded a value of .95, 
Significant at the .001 level. These results lead to the 
acceptance of the hypothesis because the rank-orders. appear 
to be independent of the performance profiles of princi- 
pals based on the number of years of experience gained 


omc ids Capa. 


Similaraly, when all, of the activities were Grouped 
together to test hypothesis 7.2, an insignificant value 
fom eo was tound. A further test for the (cosiaierentior 
concordance revealed a value of .96, Significant at the 
"O0dohevyel of confidence. These recults tacaing Siicadte 
the acceptance of the null hypothesis because the rank- 
orders appear to be independent GOL. bie pGLeLeRced —pro> 


files of principals based on the number Of years OL cx- 
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perience gained as aprincipal. 


With respect to the congruence between the perfor- 
mance and preferred roles of principals as revealed by 
the Spearman's Rho technique, no significant correlation 
Coetrictents were founds "Nearly-acceptable factors of 
-62, .64, and .64 were found for the respective categ- 
Ories Of principals with fewer than four years; principals 
with four but fewer than ten years, and principals with | 
thirteen or more years of experience. Therefore the 
null hypothesis based on the congruence of performance 
and preferred profiles must be accepted for every category 
ioe thicavectables . Thase results are summara zed ane Table 


XXTI below. 


ADL ae 


RANK-ORDER CORRELATIONS BETWEEN HOURS PER WEEK DEVOTED 
VOPACTIVITIES OF PRINCIPALS “AND? JUDGED SIGNLFPEANCE 
FOR CATEGORIES BASED ON TOTAL YEARS OF EXPERIENCE 
AS AY PRENCY PAL 
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The variable of total experience is broken into 


five categories reflecting the combined experience a 





PyIncipal has acquired first, while acting as a teacher, 


and second, while acting as a principal. 


Hypothesis 8.1. The number of hours per week 
which principals spend on various activities is not 
SLomiticanely related to their total years of educational 


experience. 


HypO@ehesis 6.2. The judged signiticance which 
PreIacipals sttach to various activities is nov significant— 


ly related to their total years of educational experience. 


Hypothesis 8.3. NO signeticant "correlation exists 
between the performance role and the: preferred role of 
Potncapals-wittiam any of thegcategories;s Tepreseniing 


their totaleyears Gf educational experrence. 


First, when hours per week spent on the activities 
Of principals were tested for independence of the five 
Gategories Of principals based on theiu, total slemgrhgor 
educational experience, as is shown in Table XXIII, 
Significant Chimsquere results were ound Mor he follon, 


ing activities: meeting with students, conferring with 
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assistants, visiting classrooms, teaching classes, and 


Scting as a substitute. 


Next, when the yudged significance of these activ— 
ities were tested, again as is shown in Table DW Ge Nad led WS Ses ie 
nificant Chi square results were found for the following 
activities: “conferring with assistants Visiting class— 


woome, and teaching Classes ; 


The nature of the contingencies of these results 
appeared as follows: the principals in categories 
representing the greater number of years of experience 
reported spending more time than those representing fewer 
years of experience on all the activities with only one 
exception. Also, they reported attributing more signifi- 
Soe eemeO ra Wocncerit One aClLIVitye FOr CVE hactivityw Or 
teaching classes, the more experienced categories re- 
ported spending fewer hours per week on this and they 


Mecenmcedyattributing less Significance to it as well. 


Next, when all the activities were grouped together 
Be eestughypothesis 8.17 an insignificant Kruskal-Wallis 
not salue was found. Further, the test for concoucance 
Siewedsa Significant value of .92, These results deaderc 
thie.acceptance of the null hypothesis because the rank- 


orders appear to be independent of the performance 


profiles of principals based on their total number of years 
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of educational experience. 


Finally, the Spearman's Rho technique revealed no 
Significant correlations between the principals' perfor- 
mance and preferred profiles among the categories. The 
middle-most category, however, approached the acceptable 
evonet leveli@with a valuetofrr6s siaqnistd cant\ atthe: 305 
bovyer. “these? results: leadite The acceptance ofenull 
hypothesis numbers 8.3 whieh holds) that no significant 
correlation exists between the performance role and the 
preferred ee le Of principals forethis' Vartabilew™ These 


results are shown in Table SC V4 


TABI xX TV 


RANK-ORDER CORRELATIONS BETWEEN HOURS PER WEEK DEVOTED 
POSACTIVITIESG® OF PRINCIPALS “AND JUDGED SIGNIFICANCE 
FOR CATEGORIES BASED ON TOTAL YEARS OF EXPERIENCE 
AS-A TEACHER AND A PRINCIPAL 
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Summary 


This chapter has presented an over-view of the 
total sample and the results of testing the hypotheses 
eccording Go the eighty precictor variableswselectred. 

When the activities were tested item by item according 

to the number of hours per week devoted to them, sixty- 
Six of the one hundred twelve Chi square tests performed 
mere round fee tbe isignigicantily contingent woon, the 
predictor categories selected as summarized in Table XXV. 
And when ane activities were tested item by item accord- 
ing,to the judged signdficance attributed to each activity, 
thirty of the one hundred twelve Chi square tests per- 
£Ormed were found to be significantly contingent upon the 
predictor categories selected, again as summarized in 


Table XXVI. 


Then when the rank-orders or.all fourteen activ-—- 
teres were grouped first, Into a performance profile, 
eecola into a. preLerred profile, ande@then Tested Gioxr 
independence of the) grouping of principals assigned ce 
Specific categories within each predietor variable, the 
results of the Kruskal-Wallis test were found to be 
not significent in jevery Case as summarized Gay debie 
XXVI. In addition, when the Kendall's W test was applied 
instead, Significant coefficients or ‘coucordance were 


found in every case, again as summarized in Table XXVI. 
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Therefore, on the basis of these findings every finest ang 
second null hypothesis was eee een because all of the 
rank-orders tested appear to be independent of.1) the 
performance profiles, and 2) the preferred ce tate or 
principals based on each of the eight predictor variables 


Tee Midedsi im the study. 


The relationship between the principals' performance 
profile and his preferred profile for each Category i1- 


vestigated is summarized below. 


Altogether thirty-nine categories .of principals 
were generated from the eight predictor variables studied, 
a-maOlLlOwsi: three for school size, six for school type, 
Mime erOneSeNOG I GLstrick type. shiVeRror participation in 
Enescounci | on -Sehool Administration, three for extent of 
administrative preparation, four for extent of professional 
erdmacacemic preparation, four for extent, of experience vas 
Geprincipel, and five, for total extent of educational 
experience. -Among ,these categories .twenty-one, «rellected 
Me asigniticant congruence between, the principal ts pentor— 
Mance ena preferred cole wrofites  slwelve Calegenites 
showed congruence between the role profiles that was signi- 
Ficant a the .05 level, and only six categories showed 


role congruence significant at the .01 devel. 


Two variables showed a very clear trend among their 
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90 
categories from role congruence to incongruence. The=vare= 
able based on thevextent to whichiprincipals participated 
in the activities of the Council on School Administration 
emerged as one of the noteworthy variables in this regard. 
EPoaconena ly’ tite, Mone aypringipal) wanticipated..in the 
activities of his professional organization, the less con- 
gruence was found between his performance and preferred 
profiles... The other variable which revealed a similar 
notable pattern was the variable based on the total. number 
GEyyvears of the principals professional preparation. The 
pattern here, as before, showed a general decrease in role 
congruence as the number of years of professional prepar- 


MialLOmelnereased. 


None of the other six variables showed clear patterns 


Ceerrends among caer categories with respect .to (Lhe extene 


On TO Mecongcnience =present. 


A general discussion summarizing and concluding the 
@inginos. ts round in the following Chapters » Moreover; an 
interpretation is given these results and some speculations 
regarding their implications for education are also treated 


iiecwewlinal chapter. 





7,” 


citi <tit ey ti eee te 
: wees ‘a ee i Cries r 










2) ¢ 


» 
i] 
_ 












Ap rebaea adil Le ae hones a ee Po . . 
: : ‘ is willl Se 
F ba ¥ =~ a 
i‘ Van ok Ue ca Oy qa yes vine a a Way Nadanad, Re 
| ines 
= 
ios. (= lag any. eee ae bere tes if; neue er +o 8 
eh es _ 
, 7 
&! ) ates boos 4 fa © ie \ | ed io4 os ish V4 \. 4 } 
7 y 
. ‘i citted Cle. atest ie ayer a aS shes 
‘3 
js ¢ i" , Lod ay palo ied F “y a = 
7 
adh ets (afi ler its) Pater ena 
y ‘ 
j VI a | ; ‘ i Fup sig ems oTtd 7a 
i “ai AGO? ud tw, 9 Comey 
i 
- 
hey’, Cee as Fm VA it it. SOP Rae 
7 § i H ’ 
3 r : j Ba es ar 
i ' 4 
= u A { j i f [ a. | 
} 4 i " =" ad AS Ary al ‘it ¢ 
Sirona Te pee Fe Ss i Te S nei é i” of. 





CHARTER 


SUMMARY AND CONCLUSIONS 


ine receding ichaprer reported: tie results Ff the 
analysis of the data and offered a brief resume. This 
Chapter summarizes the findings arising from the investig- 
atdon of the hypotheses: “themprincipal "Ss individual 
QeciwicLes, and? then the activities ‘combined Smto firstly, 
THe peincupal Ys Serformance role, ‘and ssecondly, ‘his pres" 
fevred Tole, “ invtaddition, it’ summarizes the £Lindings re= 
garding the contingencies between role congruence and 
variations in the school, personal, and professional 
Gnawacteniistics of principals. © Fila My Gt. Spells out the 
implications which have emerged from the investigation of 


these hypotheses. 


SUMMARY: PERFORMANCE ROLE, PREFERRED ROLE, 
AND ROLE CONGRUENCE 


Perltormance Role 

One of the major purposes of this study was to 
examine the time spent by principals on various SCs 
in an attempt to describe the performance profile and te 
discover if it is related to variations in the situational, 
the professional, or the personal characteristics of 


DELtneipa ls. 
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First, with regard to the performance profile of 
principals, as deseribed by the mumber of: hours per week 
spent on a selected set of fourteen activities, no signi- 
ficant differences were observed among any of the selected 
eategories from each of the predictor variables investigated. 
However twhenpethe, principal's profile was, broken unto its 
Component ‘activities and tested for the relationship. of 
each activity to selected predictor categories, significant 
contingencies were discovered for fifty percent of the Chi 


Souete tests conducted, in this «study. 





A summary of these contingencies between the item 
by item activities of principals and selected categories of 
Principals according. to. the eight predictor variables is 


shown below. 


School size. . Principals of larger schools generally 





spent more time:sthan principals of smaller »schoohs on ail 
activities except teaching classes. On teaching classes 


they spent less time than other principals. 


Sehoolwtype.» PRincipals oh types of sScnools: contawm— 
ing higher grades generally spent more time than principals 
of lower graded schools. on ell eckivities except teachiag 


Glasses. And on this activity they spent: less time. 


fal: 


School district type. Urban school prancipals gen- 
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erally spent more time than non-urban princopatisiton) tthe 
activities of: meeting with students, doing evaluative 
Cbitce Work, meeting with staff, Visiting classrooms, and 


Meeting with parents. 


Non-urban principals generally spent more time attend- 
wng-school ‘sponsored’ actavities™and teaching classes. than 


UEban principals. 


Public school principals generally spent more time 
than seperate’ school” principals on thevectiva fies! of con] 
ferring with assistants and attending meetings outside the 


school. 


Rural separate school principals generally spent 
more time than all other categories of principals on the 
acuivity Olvactingras a substitutes) Town! seperate schoo! 


principals spent the least amount of time on this activity. 


Participation in CSA. ~Principals who were more 
Sctive: in tie: affairs’ of thercotnciisom School Administracrvon 
generally Spent) more time than all other *principal s/onvaid 


activities other than teaching classes. On’ teaching classes 


they spent less time than other principals’ 


Administrative preparation. Principals with more 


administrative preparation generally spent more time than 
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other principals on all activities other than teaching 


Classes. And on teaching classes they spent less time than 


CEher ip eincipal sz 


fotalveduceational preparation. Principals with more 
total preparation generally spent more time than other 
Principals iomiahh ectivitves!’ except teaching icliasses.c Again, 
on teaching classes they spent less time than other DMC I 


pals. 


; 
Administrative experience. Principals with greater 

administrative experience generally spent more time than 

Gehecrprincipals on all Pecos except teaching classes, 


on this they spent less time. 


VoeMis educa one Injexperlence. MPimincumalls) von yar 
total experience generally spent more time than other 
wiemncine iss om all mctivities sother thanetegcning uc lanses, 


on this they spent less time. 


Although it was not the purpose of “this study to 
analyze the degree of intercorrelation among these variables, 
a considerable amount of intercorrelation is: suspected: 

For example, the principals who spent the least amount Ot 
time, upon the. activiiy of teaching lolasses vane aneiiie 
main probably the same group who administrate the larger 


schools which contain the higher grade levels. In addition, 
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they are probably the more active membere of thes Council on 
school Administration, and very likely they have more 
administrative preparation, more total educations; iand,sas a 


GEOup, —MOre, experience in education and’ administration than 


GLPerv principals 


Perhapse it can betanterred’ from this! that ’orancipals 
with more professional preparation and experience have 
Ended bon orava tate intorschoolsrwhichrercstergersin’ saze 
and which contain generally higher grade levels... On the 
other hand, it seems equally plausible that principals 
Wem ess protessional preparation and experience have 
tended to move into smaller sized schools (most of which 
ares tound’in) sural locations) and imto schools containing 
generally lower grade levels. Once established, these 
speculations about the probable intercorrelation of the vari- 
epmeseor thie study Could help “to explain why) the latter 
Categories OL principals “spends more! tame: than the former 


Gereqories on thebactivity of teaching classes” 


Pree orreds ROLES 
Another major purpose of this study was to examine 
the Sudeed significance attributedeto) the activities! ot 
principals’ invan ettempt lo describe ithe pice paw. Sapeess 
ferred role and to discover: if it isi related to variations 


im ‘thee situational, professional, on the personal character-— 
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istics ofthe princepa ls: 


Basece™ on ithe Judged sieniticance attributed’ to. all 
the activities of principals, no significant difference was 
observed among any of the selected categories from each of 
the predictor variables investigated. However, when the 
principal's preferred role was broken into its component 
activities and tested for the relationship that the judged 
ewOnMrtCance Of each ACtIVity: bore. to selected. predictor 
categories, significant contingencies were discovered in 
about twenty-four percent of the Chi square tests conducted. 

A summary of the contingencies between the item by 
item activities of principals and selected categories of 
principals according to the eight predictor variables’ is 
shown below. 

School suze. “Principals orl? banger schools geveraaly 
considered all activities senor teaching classes more 
iiooctane than did ‘principals or smalter~schools= ™ Miey 


considered this activity less important. 


School Type.” "Principals vor types of schools Glo aheces me 
ing higher grades generally considered all activities except 
teaching classes more important than principals of schools 
containing lower grades. This activity they considered to 


be less important. 
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OW 
echool (district type. ( Uvban principals: generally 
considered the activity of conferring with central office 


staff as more important than did non-urban prancivpalLs. 


Non-urban principals generally considered the 
activities of checking on/the operation of the. school plant 
an@eteaching classes.as more important than did prinegipals 


OMeaurbanm type Cistricts. 


Public «school Principals ygenerally considered (the 


activity of visiting classrooms as more important than did 


Separate school principals. 


Pavticipation in CSA. Principals who were more 
Serivcnin Ehesattarcseyoe the.CouncLlaonsscnoe|wAcminictration 
generally considered more important than did all other 
Councloeks alLlwactivati.es except teaching classes. This 


Seeivunyetncy considered -less impottane, 


Administrative preparation.) )Principalsswith more 
administrative preparation generally considered mcre 
DMipObeant than did other peineipals all sctivitles, Olen 
than teaching classes which they considered to be less 


important. 


Total educational preparation. Principals with more 





total preparation generaLly considered more important than 
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did other principals all activities other than teaciveng 


classes which they considered less important. 


Administrative experience. Principals with greater 
administrative experience generally considered more INS CNas 
Pent enan “id other principals ‘all activities other “than 


Geaching™=classes which they Gonsidéred’ less “important. 





Total“educational expersence..' Principals with 


greater total experience generally considered more important 
al 


Giewme Cd other principals all activities other than teach- 


ing classes. This activity they considered less important. 


A very interesting observation may be made regarding 
these Chi square results. On the one hand, significant 
cemernogenciesswere found "ror about L£Lety “percent of the 
tests made on the individual activities comprising the 
pamnieipalin Ss pertormeance role; on the other hand, fewer than 
half as many significant Pore nao were found for the 
tests made. on the mdavidual activities comprising. the 
Dpemmcupalls preferred role” This quantitarive ds pference 


invites a speculative explanation. 


One pPlausable’ interpretation thee mig iG be enter — 
tained has to do with the question of conformity. Principals 
in general may hold a vast array of concepts of how each 


One would like to perform as a principal. But when he 1s 








head get hegre Steg. ex aaa is 


ia ote” EB ra Ege y — of DANS. Laiceu y 
PASE A oe oo Pate Vlei sS sing 
; i be fk, a ( 4 : i% Ly ee Sie oxy, Bit 
' my uy eo) 40m es ae me 
4 
Lan e's ot = r 
§ 5 i 4 Tae) © 
. j i at 
i i | 
‘ i ’ ‘ 
a i] 
yi Citi -* = 7 ; 
: , 


ve : 7 :"} ri” ee ee eee Lit ot? ae 


itt LS op la ; pry 


aif ‘ fate) ae ee on ee anak pees 


(éuie® Dr. Ricual : 


a9 


immersed within the pressures and realities of his daily 
duties, the principal may sense many demands imposing on 
heme) For cxample, all) of those things ranging from 
Pererence group expectacrions to regulatory printed matter 
WeyeLead the principal towards unitormity of performance. 
Basolner words the total etfcct of ‘the convergence of these 
pressures and expectations may tend to force him to behave 
BCeOrdimg tO a Set Of pre=intluenced patterns: The net 
result may be that while these forces lead to uniformity in 
the principal's pertormance role, they do not Rave tne 

same impact upon his eG role. Therefore, the differ- 
ence between the two sets of Chi square results based ‘on 
the situational variables tend to suggest that principals 
who are in similar situations "see" a.wider and more 
divergent role in their minds, but the many drives for 


UnEeormity tend to regulate and prescribe the actual 


beneviOm"Oor tha principal In Nis performance zole. 


From another Viewpoint, individual (principals may 
aver developed Conceptions, of theiy preberred cole arom 
the extent of their studies of general education ‘und admin- 
istration, from the influence of their professional organ- 
ieaclon upon. cliem, OF, possibly Veromy cle combined effect 
Of both. In any case, principals generally appear Ce 
behave as though their duties were rigidly prescribed in 


Spite of the fact their duties are not clearly set out in 
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writing. Perhaps they are being influenced by a set of 
duties which are subtly conveyed to them, but which are 
empliited in the principals" minds because of the expect— 
ations sensed by them from their working environment. By 
enalogy, these principals appear to generate their personal 
performance roles along an irregular path contained be- 
Eween two diverging lines with a common origin: 1) tradi- 
E1OMnalism seems to be the bage line whose Length is a 
Product of time, and it represents traditional type responses 
in the rincipals' performance roles, and 2) the preferred 


role seems to be the upper limit line representing responses 
Orecanon traditional carte The amount by which the upper 
limit line curves and diverges from the straight base line 
seems to be dependent upon the principals' total training 
and professional association more than anything else. 
Somewhere between these two lines principals trace their 
bereona Wi perfoumance profiles, zig-zagging between tradi= 
Etonel tyoe behavior and) “new style" behavior. | Overall, 
the profiles are independent of various categories of 
Poimeoels. .ButLvactivity by activity, Some OG (hele ates. 
ponses seem to be categorically distinguishable. The 
Uoperedimit line which represents “thesoretertead: vole wi 
developed by professional exposure, i.e., books, training 
and association, and it beckons the non-traditional 
responses to duties; the base line, which is preserved by 


tradition, induces uniformity in the principals’ responses 


TOmtLieti Uiuicves. 
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Role’ Congruence 


A third purpose of this study was to determine the 
extent of congruence existing between the Deincipald's 
performance role and his preferred role by application 


of the: Spearman's Rho: rank > correlation method. 


AS Vey ces Deof hist aneilveis;,, Norsiqpitscantcoureis— 
tions were found between the performance profile of princi- 
pals and the preferred proiale rorymosteoig the sen bie 
ivestigated. tin fact, the use of the Spearman's Rho 


technique for this purpose revealed correlations significant 





at the .01 level between only Se ece they thirty-ninel cateq= 
ories included in this study. The significant results 
found in the six cases represent the following categories: 
small schools, rural and village (public and R.C. separate) 
Socnoo ll dUusericts; ) principal siwhorare pnactisyerin CSA 
sponsored activities (some of whom are likely not even 
memoecs fot ehesCSA)), and. principals with Less, than four years 
of teacher education. In eighteen of the remaining thirty- 
Pee categories nearly significant congruence was found 
between the performance and preferred roles of principals. 
These eighteen categories were significantly congruent at 
the. 05 tlevelis but, ithéyedai led) tommeet thes presse Gaateha 


level ot +01 for acceptabie congruency. 
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the finding lends support to the Speculation by Ewasiuk who 
suggests there may be "wide discrepancies between what 
principals indicate the behavior of a principal should be 
and how they themselves behave." Two of the eight 
Predictors in this study clearly display rather interesting 
patterns of role congruence among their categories. The 
first variable, based on the total amount of education in 
the principal's preparation shows an inverse trend between 
Emejextent of his, educational -pbackground and tchevextent of 
his role congruence. Presumably then, as principals in- 
crease their educational preparation they reduce the ex- 
tent of congruence between their performance and preferred 
roles. The second variable, reflecting the extent of the 
DeImormal 6 participation pun his tonofessiional ovrgentzari on, 
also shows an inverse relationship among the categories 
between the extent of his participation and the extent of 
his role congruence. AS principals increase the amount they 
Daguic ulate nm CSAgattarcs they (reduces the anountyot icon; 


gruence between their two roles. 


According to the sesponses made by the totalsample, 


- 


the rank-orders assigned for time spent on some activities 
appears to be considerably inconsistent with the degree of 


importance attached to them. The more conspicuous examples 


Tate Ewasiuk, “The Relationship of Role Perception 
Of Principals to Selecved Characteri¢gtics of Schools and 
Principals" (Unpublished Master's thesis, University of 
Alberta, Edmonton, 1966), p. 123. 
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L03 
Of this apply to the-activities of general office: work, 
teaching classes, meeting with Peachers, anceattending 
sponsored activities. On the one hand, while considerable 
time was reportedly spent on these activities, on the 


other hand, relatively less importance was attached to them. 


Table XXVII compares the decreasing order of 
Petorities assigned by the total group of principal's to the 


activities in their performance rolé and their preferred 


role. 


Tests of the hypotheses showed that neither the 
performance nor the preferred role of the principals was 
Significantly related to any of the predictor variables 
studied. On the same data the Kendall's W test showed 
Pre mmcocrhiCclents of Concordance tor all variables. |How= 
ever, some interesting speculations may be made about the 
coefficients of concordance on the premise that the lower 
coefficients reflect greater across-category variation, and 
vee versa. ~Theretore;,~on -the one -hand- the-qreatestsacrose= 
Category Variations in the performance role of principal 
appeared under the situational variables, i.e., school size, 
School typé, and type of school district. ~ The least) acroce— 
category variation for the actual role is associated with 


administrative preparation, and participation in CSA. 


The greatest, across-category Variations in the pre- 
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TABLE x VEE 


ORDER OF ACTIVITIES IN PREFERRED AND 


PERFORMANCE ROLES OF 


Sa Snare’ ———— 


Preferred Role of Principals 
Based on Descending Order of 
importance of Activities 

(N = 707) 


Office work: evaluating 


Meevingswith teachers 
Meeting with students ‘... 
staff | 


Teaching classes 


Meeting with 


Conferring with assistants 
Attending (external) meetings 
Meeting with parents 
Visiting Classrooms 
Conferring with central staf 


Orica Work: es qeneral 


n 


Attending sponsored activitie 
Checking on operation 


Acting as a substitute 


PRINCIPALS 


Performance Role of Principals 
Based on Descending Amount of 
Time Spent on Activities 
(N = 707) 
Teaching classes 
Office work: general 
Office work: evaluating 
students 


Stace 


Meeting with 
Meeting with 
Meeting with teachers 
Conferring with assistants 
Attending sponsored activities 
Attending (external) meetings 
Meeting with parents 

Visiting classrooms 

Checking on operation 
Conferring with central staff 


Actang 4s eeamsubcel tute 
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ferred role of principal appeared under the following 
variables; Sizer or school, total educational preparation, 
grade levels, and types of districts; the least across- 
category variation for the preferred role is associated with 


administrative experience. 


Theretoue,) sthel greater vwariat honsmappear,-to .be 
generally associated with the situational variables, while 
the lesser ver tations appear to be allied with the pro- 
feoseronalychanectenistics of prime@ipaks shor pboth of Eheir 
roles. From this it would appear that there is less 
uniformity of behavior and less consensus of opinion among 
the principals based upon the categories within the sit- 
uational variables. A similar pattern, of discrepancy 
occurred when attempts were made to correlate the perfor- 
mance roles and preference roles with each other. In the 
case of the variables based on the professional character- 
for 1eseomipruncipals, «uniformity iG behavior geappeaneG@aro abe 
more sprevalent,;-consensus of opinion appeared, £o be more 
definite and role congruence seemed to occur in clearer 
patterns. These observations were most prominent in the 
variables related to professional preparation and, partici- 
pation im théerprincipalls professional. Oordganizabion;Fand 
they appeared to be less prominent pims the ipersouatl Variables, 
isen, the variables based on teaching and administrative 


experience. 
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CONCLUSIONS 


The hypotheses in this study were addressed to two 
Maine Questions." Firsts’ is? the perctormance 0 lel piers neipa | 
Significantly related to any of the predictor variables 
investigated? Second, is the preferred role of Principa | 
Significantly related to any of the predictor variables 
investigated? Invaddsibiony let turthervestensteniior the study 
was addressed to the question of congruence between the 
Performances and ‘thespreferred profiles of hel principals 


el 


Conclusions Relating to the Hypothesis 


Separately, neither the performance role nor the 
preferred role of principal varied significantly with the 
predictor categories examined under each variable of this 
ertudw, howevem,) forrboth=Ofn therrole, profives, somelot 
EnvemindivaduallachivitlLles, comprising the: xoles werestound 


to be related tova number of the categories investigated. 


individualiy, thet activi tles) comprising, boii 
por ormancesiandy thes premernzed prorilest off principales did 
showlal frequently recurring: relationship: “ther principal. 
of larger schools, sofpthe, schooletcontainingy theshzgher: 
grade levels, or who were most active in the affairs of the 
CSA, who were more extensively trained, and who were more 


experienced generally spent more time and attached more 
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07 
importance than any other category of principal to all 
activities escCepErbhe tact avyiby lot tteachingtelasses., WNo 
other trend was as clear nor as pronounced a this one. 1ylt 
peencmthenr ole Of yorimecipal tis categorically ditrerentrand 
distinct from the role of teacher, a point which a number 
ORBDrinci pals havewconfised, ~bise.; ty aoe Te of smaller 
Ssencotsicentaining lowescegnuade levels; inactive in ithe.cSA, 


less highly trained, and relatively inexperienced. 


While it is easy to understand the case in larger 
scuoo! swandsin. schoolsscontaining higher ‘eradephevelissvit is 
interesting to note that the principal who takes the most 
active part in his professional association and the better 
trained principal appear to de-emphasize the time and 
importance attached to }the activity of teaching hclasses; 
Consequently, on the one hand, if there is something such 
peucne traditionalerole of principal, 2t 1seems toggravitate 
meournd sche LoOlklewing s¥iuationalscategories: esthegsmaliite:; 
schoolseand schoolis ‘with *lower grades: ./Also7 zt seems to 
gravitate around the following personal and professional 
Gategories: the iprincipals who’ havesless total education, 
the principals who are relatively inactive in the CSA, and 
the lprincapals who havedhitthe copue admin Sire hie hex peas 
ience. On the other hand, if there is "a new image of 


Pinca pales then it appears to prevail around those categories 
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whichsretlect the Larger schools, schools with higher grades, 
the more highly educated principals, the principals who are 
active in the CSA, and the principals who have relatively 
more administrative experience. However, the traditional 
role is not distinctly different from the new image role. 
The difference between them appears to be not one of type; 
but os degree; and it seems at best an incomplete transi- 
tion eae no Significant Sdufferences "emerged vas aivesult 
GayLoiiseresearch A however? Significant variations do exist 
among some of the activities which comprise the role of 


principal, and this appears to be the main reason support- 


ing Enns' impression that the role of principal has not in 


fact changed very much.> 


With regard to the correlation between the performance 
and preferred roles, the variables of total educational 
Preparation and participation in the principals’ professional 
organization are the two main predictors of role discrepancy, 
en, less ®unitormity. "A lesser predictor >of this <tendency 
is othe ‘sizetof the school in which the principal works > In 
these cases, it is likely that the more educated the princi- 
pales the more dikely he“ s activewin hehe affairs of his 
professional organization, and further, the more likely he 
will be in charge of the larger schools. The converse CE 


this cis) dikewise “apparently trie: 9 the ess ecucated 
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principals are less likely to participate in their profession- 


al organization and they are more likely <0 be» found in charge 


of smaller schools. The latter case appears to be supported 


by the high degree of role congruence founds toreprincipals 
of rural and village public schools and rural and Village 
separate schools. But one exception was noted: principals 
OfeEhe ene Of school swcOntaliings grades IX-<it eico 
prea ed attachment, to, this, classification bykthe high 
é@egnree or role, congruence, they displayed. 
_ 

The predictors based upon.school “eype;, school district 
type, administrative eee administrative experience, 
and total experience in school eae did not show any 


clear trends towards role congruence within them. 
FURTHER RESEARCH 


Theatandaimgssofsthis thesis anvitesa Stucyetoube 
made of the relationship between the "new image" principals 
and the factors, in their, envinzonment, which anhibit) them 
fromvtully translating, theix cole.perceptionssimteguaes: 
actual «day.to, dayejob.p» Ltgshould be interesting, imdesc, 
fo learn what factors, if any, are influencing those categ— 
Ories of,prinéipals, .suchias the mone hughly trained 
principals, and the ones who are most active inethesat fairs 
of the CSA, from modifying their actual performance role, to 


bring it more in line with the concepts they .hold for their 
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tasks or activities as they imagine them within their 


preferred role. 


It does seém paradoxical that, on the one hand, these 
pPrineipals display more role incongruence than the categories 
Of less experienced and less trained, and therefore, younger 
“orb eaters, Yet, On the other hand, me former categories 
appear to entertain, a broader view of their actual role 


than the latter categories. 


This observation generates many questions. For 
example, one is led to wonder if this role incongruence is 
due to hurdles produced by various reference groups who 
compel the principal to conform to a prescribed performance 
role which serves to hold the progressive principal in 
check. Or, doéS a principal in these categories accumulate 
such a large repertoire of ideas due to his professional 
Szowursthat he Simply outgrows: the confines of contemporary 
educational systems2 Or, does a principal in these categ= 
ories continue to experience perceptual growth while he 
simultaneously experiences a retrenchment of the enthusiasm 


he needs to implement his ideas? 


Moreover, an additional set of questions emerges 
from the phenomenon of role congruence between the principal's 
preferred and performance profiles and its relationship to 


eatisfaction: - first, do principals experience significantly 
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different degrees of job satisfaction based upon categories 
©LNrole congruence? “Second, is the decree of job satic-— 
faction of teachers significantly related to categories of 
principals based on role congruence? And third is the 
eter OreorUucCei as DrOCcucCtI Vit ys Sugnitacantly Telabernmco 


similar categories as above? A serious examination of these 


and other questions appear to have merit. 
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SECTION A ACTIVITIES: 2° TIME DEMANDS 


Please use the following key to indicate on the 
answer sheet how many hours per week on the 
average that you devote to each of the activities 
listed below. Since athe liter te notre xhaustive, 
the total amnountpofltimesishnot assumed to besan 
accurabecindicationvot tthe vtoetal vanounttot time 
which you devote to your work. 





(1) * None or no time: (2) Less than one hour; 
(3) One to two hours; (4) gi Threento five vaours: 
(50Mores than) favelhours 


1. Meeting with students individually and in groups for 
Guidance, sadvisory, (Orsediscip linaryapirposess 


Zee QLLACe work: general correspondence, reports, memos, 
Yequisi tons , Tand BO Orth? 


See OLLI Ce work: ine reviewing, and planning the 
School program: scheduling andworganizdnge 


4. Meeting with groups of teachers for various purposes. 


5. Attending school related or school sponsored activities 
such as athletic and drama events, or home and school 
meetings. 


Game PCONEGCriIngswlth assistant principals, department heads, 
and other administrative or specialist personnel in 
your school. 


7. Attending meetings of principals and other administrative 
personnel dn the rschool system, including board meetings. 


Gee COncerrimc with Central “Oltice Dereon or supervisors 
about the school. 


9. Visiting classrooms within the school while instruction 
toecakahquplace: 


10. Meeting with teachers individually to discuss plans, 
broblems¥anc activaties® 


ii) Checking on the operation of the sehool buildings, ie 
work of the custodial staff, and the operation of school 
buses. 


12. Meeting with parents or other community groups. 


13. Teaching classes to which you are assigned on a regular 
basis. 
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14. Taking over classes for teachers who are absent, or 
to enable them to attend meetings, and so forth. 


SECTION GB FAC HUN EN PNA GIRS © SIGNIFICANCE 


Please use the key which follows to indicate on the 
answer Sheet how important or how significant you 
consider each of the following activities to be in 


your general duties as principal’of your particular 
school? 


(5) Of extreme importance (2) O£ considerable importance 
(3) Of moderate importance § (4) Of little importance 
(5) Ob sNO importance: on inottapplicabie 


15. Meeting with students individually and in groups for 
peat guidance; advisory,7or disciplinary purposes. 


IG Office work: general ‘correspondence; “reports, memos, 
: : - ‘ 
EeQUKStGLONS ; enc. SO forth: 


lpm Oftice work: evaluating, reviewing,.and planning the 
School *programyascheduling sand Organizing: 


18. Meeting with groups of teachers for various purposes. 
19. Attending school related or school sponsored activities 


Ssucivwas auhvetic and drama vevents or thome and school 
meetings. 


20. CONterning—with assistant prancipals, department heads; 
and other administrative or specialist personnel in 
the school. 


22 sAttending meetings of principals w’and other administrative 
personnel in the school system, including board meetings. 


22 Conmterrimg with central"office personnel on supervisors 
about the school. 


23.) Visiting classrooms within the school while igstruction 
2S taking place. 


24. Meeting with teachers individually to discuss plans, 
Droblemswand activities. 


25. Checking on the operation of the school Dud aang 7 ees 
work of the custodial staff, and the operation of school 
buses : 


26n Meeting With percents orm other community groups. 


27. Teaching classes to which you are assigned on a regular basis. 
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28. Taking over classes for teachers who are absent, 


1179 


Orr 
enable them to attend meetings and so forth. 


SECTION J PERSONAL AND SCHOOL DATA (1) 
Pie COULe Sei CE) SiMe ies (2) Female. 
13. 


How much graduate work have you done in educational 
administration: 


(1) Have taken no graduate course in educational 
administration; 


(2) Have taken some graduate courses; 
(3) Hold a Diploma in Educational Administration; 
(4) Hold a graduate degree in educational administration. 


81. How many CSA sponsored activities have you attended 
“within the past two years: 
CE) none * (2) “one: (3)* twor (4)* threes 45) £our@er more. 
SECTION Kk SCHOOL AND PERSONAL DATA (2) 
1; What grades does your school include? Select the 
response category which most closely describes your 
school. 
Gas Gres. Leto. 6G: CS Crseel, cOn) sor mcy 
Gye Gre. 1. LO, oy (A airs. pleecO ml lesser. 
pers el. UC Ls (Ge Gus. i) ero. Os 
Gi eGrs., 7 PCO, s (2) Gre 198 bool 2: 
Oy, Gus. [Ose 2. 
3. How many full-time teachers are there in your school: 
(1) 4 or fewer; (29 ey cae She 
(SPO Stolk (aye ese eve JESS 
Gime Ome. 24% (6) ate One o- 
(Wj: Site Geom 6m: CS.) 40 to 43); 
(9) 50° 0r “more. 
Mee in what type of administrative unit is your schoot inciluded: 


CRyeischool. Divison? (2) County; | 
(eCity Publacescnioel (Ay OGity @Ree Ce Sepewaue, 
Dasee ca Ciag 


5)) Town Public; (6) Town Rs Gaaoebate ae, | 
CHmAtnlabagerOr -Rucad. (8) Village or Rural Seéepatace 
Public; 


(Oy Other: Protestant, Separare, CGonsolidated, etc. 
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Counting the present school years, what is the total number 
Cr years of experience you have had as teacher and principal? 


(i)e 4 years or less (2) Somto.e arear cr 
oF Co voy vears: CA ales Fon 6 yearns: 
(Simla? GO 20 years: (G)\ie2. to (24 wears; 
Caro cto, 28 eyears;: (8) 29-to 32 years; 
(COZ Vears: OF mOre’. 


Counting the present school year, what is the total years 
of experience you have had as principal? 


(aS ls veer. (2a. Ora “yea re. 
Getto 6. years; (4) 97. tO 9 years: 
(S)eeLOSto 2 years: (OMe oer, oy Venre': 
(i) eto LG syears ; (3): Lo Slow ievears:: 
{9) 22 years or more. 


What is the extent of your ~total academic and professional 
preperation beyond high school im”a normal school, teachers! 
college, and/or university? 


(1) less than 2 years; (2) Se years «but Less. cleans, 
(a) 2eyeers but less,than (4) 24 years bug Less than 4; 


(5) 5 years but less than (6) 6 or more complete years. 
6; 
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